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The publication of Methodological Material has been supported also by the 

organisation “Latvijas Valsts Meži” (Latvian State Forests), which grows and takes care of 

Latvian forests. The issues of forests, wood and its effective use are closely linked with such 

themes of development/ global education as sustainable development, resource management 

and allocation, alternative sources of energy and climate change. Forests are one of the most 

important resources and treasures of Latvia. Moreover, wood is the “material of the future”, 

because it is a renewable natural resource and can substitute materials that are produced from 

non-renewable sources of energy. Forests are also the source of human life, because they produce 

O2 that the humans need, absorb from the atmosphere CO2, thus contributing to elimination of the 

negative consequences of the climate change. Wooden products can be recycled. For example, this 

methodological material is printed on recycled paper.

  With this short introductory remark and brief information at the bottom of 

each page the company “Latvijas Valsts meži” and the project “Schools – satellites 

for development education” encourage to take a broader view and appreciate the 

significance of forests in creating a better world.
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he main aim of development aid is to help 
countries eliminate poverty and ensure 
sustainable development, so that they would 
be able to provide for themselves and their 

inhabitants. To put it differently, development aid can be 
considered to be a success, when it is no longer necessary. 
Poverty also has its own measuring stick. We help countries, 
where people subsist on average on two dollars per day and 
where elementary education, health care, food and water is 
a luxury, accessible only to few.

The European Union is one of the major donors 
globally. However, a successful result depends upon well co-
ordinated co-operation between all stakeholders – donors, 
recipient states, international organisations, private and 
public foundations, charity and religious organisations. The 
range of problems that we try to combat is as extensive as that 
of the possibilities to fight them. On the one hand, we provide 
assistance in such fields as health care, education, food safety, 
agriculture and energy; at the same time it should be assessed, 
whether this assistance facilitates the necessary changes in 
society, motivates the government to combat corruption on 
various levels and to care for the safety of inhabitants and the 
general economic development of the state.

Thus, development co-operation leaves major 
impact not only upon the economies of individual states, 
but also upon the general global development. The 
inclusion of development co-operation issues in the formal 

system of education, would give the young generation of 
Europeans the necessary knowledge and explanation of the 
interconnections between various regions of the world, 
the correlation of economic and social processes and 
their consequences. This education would help European 
inhabitants to adapt, to be aware of their advantages and to 
compete in times of global change.

It is commendable that some European states have 
already started implementing strategies of development 
education, as systemic approach to these issues in education 
would help to raise awareness about the interconnectedness 
of global phenomena and their impact upon the life of 
every person.

For example, while enjoying our morning coffee, 
do we suspect to what extent draught in Ethiopia or an 
uprising in Côte d’Ivoire will impact the price of this 
coffee? It is one example among many; there are many 
more, which influence the everyday life of people in Latvia.

The aim of development education is to form 
a  shared understanding of the contemporary world 
and development processes in it, as well as to introduce 
conceptual change into the view that the world is divided 
into “us and them”. In this century it is “we”. The young 
generation in both European and development countries 
need this understanding to defeat poverty and to build 
a fairer, safer and better world.

Andris Piebalgs
EU Commissioner for Development Co-operation

T
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This year the famous year-end publication of the 
renowned The Economist Group – “The World 2011” was 
translated into Latvian, for the first time, supplemented with 
articles by Latvian authors and published as “World 2011”. 
This edition comprises the most topical trends in various 
sectors, the visions of global leaders and the estimates for the 
coming years. It seems to me that this is a small, and yet – 
significant proof of Latvia’s growing interconnectedness with 
the rest of the world; it is also confirmed by the introductory 
remarks of the editor-in-chief of this publication Pauls 
Raudseps: “The recent years have made Latvia understand 
how significantly the world can affect us. In the coming 
years we must learn how to use the opportunities that the 
world offers to us and to avoid threats, lurking both very 
close to us and on the other side of the world.”1

One among such issues, which affect both the world 
in general and Latvia and covers both opportunities and 
threats, is the issue of development on local and global 
scale, of growth and prosperity. We all want to live in 

a good, peaceful and safe world. We care for our own 

development and growth and of our closest people and 

the state. However, it is important to see – now even 

more than before – that we all are interlinked and 

interdependent. Moreover, interdependent not only 

within one family or one region in Latvia, but within 

the borders of states, regions and continents. 

1  Raudseps, P. “Latvija pasaulē, pasaule Latvijā”,  
Pasaule 2011, 9.lpp.

The contemporary world is characterised not only 
by globalisation, technological progress, insecurity and 
global financial and climate challenges, but also inequality 
between various states as regards their inhabitants’ 
welfare and standard of living, as well as access to various 
resources – even within the borders of one state. Thus the 
question about life in a good, peaceful and safe world is 
and will be relevant.

Contribution to the general welfare of the world is 
contribution to the welfare and security of each state and 
each inhabitant of the world. Therefore states and unions 
of states try to support and help those, who are in the most 
difficult situations, they also develop joint co-operation 
projects to eliminate poverty and other development 
hindering factors. The improvement of economic 

or social situation in other states or regions is directly 

or indirectly linked to our wellbeing in Latvia or in the 

European Union. People working in different fields – 

economy, security, politics, education – are looking for 

ways to achieve a balanced development of the world, 

so that we all would feel satisfied with the lives we lead.

We hope that this publication will help us to encourage 

those working in the field of education to find their 

place and role in these processes, that it will inspire and 

motivate them to act.

Faster, higher, stronger! 
A short overview of the concepts  

of development field
Ilze Saleniece

 Project “Schools – satellites for development education” manager
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Development co-operation

Various states, organisations, sectors and individuals 
have different tools to use for promoting the development, 
growth and prosperity of a state, a region or the world.

One of the ways to solve development-linked issues 
is “development co-operation” – a direction in foreign 
policy, the origins of which date back to the end of the 
World War II. Latvia has been involved in development co-
operation already since the beginning of 1990s, by paying 
regular contributions to international organisations, for 
example, UN, UNESCO, World Health Organisation, 
Red Cross and others, thus providing aid to states with low 
development indicators. 

Millennium Development Goals

 In September 2000 a summit of world 
leaders adopted the United Nations Millennium 
Declaration, 191 nations committing themselves to 
change the world by 2015, through improvements 
in concrete fields (education, welfare, health, etc.). 
These fields are characterised by eight interrelated 
Millennium Development Goals, which are included 
in the development co-operation priorities of the 
European Union and other countries of the world. 
These Goals are:
1.  To eradicate poverty;
2.  To ensure basic education to all inhabitants, as well 

as the possibility to acquire secondary or vocational 
secondary education;

3.  To ensure equal rights to women and men;
4.  To reduce child mortality;
5.  To improve maternal health;
6.  To curb the spread HIV/AIDS, tuberculosis and 

diphtheria, as well as other preventable causes of 
death;

7.  To ensure environment sustainability;
8.  To help people in less developed states  

(development co-operation).

The Ministry of Foreign Affairs, which is the 
institution implementing development co-operation in 
Latvia, supports the following interpretation of development 
co-operation – “development co-operation is providing aid 
to poor and less developed states with the aim to facilitate 

long-term social and economic development of these states 
and societies, thus contributing to the eradication of poverty 
in the world”2. Even though sometimes development co-
operation is linked with economic or political interests of 
the states, the opportunities to transform the experience and 
knowledge of their citizens into international co-operation 
projects, it is important to keep in mind the main aim – to 
co-operate and combine efforts to build a safer, better, more 
peaceful and just world.

While major donor states mainly focus their attention 
upon Asia and Africa, Latvia’s possibilities are currently 
linked with strengthening of economic growth, stability 
and democracy in the neighbouring regions3. Therefore 
the Ministry of Foreign Affairs of the Republic of Latvia, 
when getting involved into development co-operation, has 
defined the former republics of the Soviet Union (in recent 
years projects have been implemented 
in Georgia, Ukraine, Moldova and 
Belarus) as the priority states.

Because of the history of the state and restoration of 
independence in the 1990s, as well as economic instability, it 
is comparatively hard for Latvia’s society to accept and to “see” 
themselves as inhabitants of a developed state, who could share 
their resources un provide the necessary support, and to become 
actively involved in development co-operation. Various studies 
reveal an interesting picture. Eurobarometer study, performed 
in 2010 by the European Commission, on “Attitude of EU 
inhabitants towards development co-operation” shows that 
33% of Latvia’s inhabitants think that it is very important to 
help countries with low development indicators, and 53% 
consider it to be rather important4. Compared to the previous 
year, this indicator has slightly decreased in Latvia, but in 
other countries – Sweden, Ireland, the United Kingdom, 

2  http://www.am.gov.lv/lv/Attistibas-sadarbiba/as/jedzieni

3 http://lapas.lv/attistibas-sadarbiba/as-latvija/ 

4 http://ec.europa.eu/public-opinion/archives/ebs/ebs_353_
en.pdf 

The European 

Union and its member states in total 

provide more than 50% of the total global 

development aid.
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Denmark, Finland and Luxemburg – it keeps increasing. 
Even though these data reveal a generally positive attitude of 
Latvia’s inhabitants towards provision of help, it must, however, 
be noted that when collecting opinion whether Latvia should 
participate in the provision of such help, the number of positive 
answers is significantly lower – approximately a half of the 
respondents (for example, the 2009 survey of SKDS “Survey 
of Latvia’s inhabitants on development co-operation”, only 45 
% of the respondents supported the opinion that Latvia should 
participate in the provision of aid5).

This, obviously, leads to the question, whether 
we consider Latvia to be a developed state? And how to 
determine, whether a country is developed?

One of the simplest ways to measure the development 
of a concrete state is the UN Human Development Index, 
which takes into account the economic, educational and 
health indicators of a state. In 2010 Latvia ranked as the 
48th among 169 states of the world, falling into the group 
“States with high indicators of Human Development 
Index”6. However, perhaps each of us has another value 
characterising development, which provides an answer 
to this question and marks Latvia’s place on the world 
map. Perhaps the development of the state is defined by 
the inhabitants’ trust in government, the number of rural 
inhabitants, feeling safe about one’s future and future link 
with one’s state or ability to take and implement decisions?

Asking questions is important both for elaboration of 
development policy and specific development projects. Even 
more so because the field of development co-operation has 
received and keeps receiving lots of criticism about effectiveness, 
lack of co-ordination among various policies, programmes and 
priorities, about selfishness of the developed states and the true 
objectives of co-operation projects, short-term approach and 
increasing the dependence of development states.

Even though at first, when listening to stories about 
inequality and other global injustices, one feels like getting 
down to aid and development work without further ado, 
shouting encouragingly “Faster, higher, stronger!”, it is worth 
pausing, asking and listening, to understand the global 
causalities and identify the causes of problems. History 
shows that on many occasions the development projects and 
policies, paved with good intentions, had led to the opposite 

5 http://www.mfa.gov.lv/data/file/AttistibasSadarbiba/atskaite_
am_sadarbiba022009.pdf 

6 http://hdr.undp.org/en/reports/global/hdr2010/chapters/en/ 

effect – dependence from the “holder” of the development 
vision or resources, inability to develop and to create 
a sustainable, independently functioning system. Sometimes 
the energy of actions is channelled towards dealing with 
the consequences, not assessing and preventing the causes 
of the problems. Therefore, it seems to me, a good worker of 
development field should allocate enough time for careful 
enquiries (needs identification, studying the local context 
and aspects of co-operation), should be able to share and to  
co-operate. Moreover, a good worker of the development field 
is sharp-eyed enough to see that his or her 
contribution here and now can contribute 
significantly to the development of 
a region or the whole world.

The significant role 

of development education

Development education and its outcomes 

have a significant role in implementing 

effective and honest development  

co-operation. Namely, before providing 

aid, it is important to create space for 

discussion, involving representatives from 

different levels (politicians, media, active 

inhabitants, students and teachers) from 

various countries of the world and ask 

relevant questions about development.

  Is there a specific direction of 

development, which the world/ Europe/ 

Latvia is currently moving into?

  Does this direction satisfy the needs of 

as many states/people as possible?

  What (states, institutions, individuals, 

processes) defines and influences this 

direction?

  What is my place and role in the 

processes currently occurring 

in the world?
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Asking questions, thinking before doing, the ability 
to see the interconnections and causalities, as well as 
awareness of one’s own role and influence characterises the 
significance of development education.

Development education

 With developed countries and international 
organisations getting more involved into providing aid and 
in co-operation activities, a separate field – “development 
education” – evolved. Initially its essence and aims were 
defined comparatively narrowly – to inform about, to 
explain and to create awareness of co-operation issues and 

priorities, the situation of less developed 
countries and the contribution given by 
the developed states.

Today development education embraces much 
broader field of vision and activities, focusing upon 
creating knowledge and understanding about the 
interaction between local and global processes, about the 
interconnectedness of states, organisations and people, 
about local and global causalities and about each individual’s 
role or “trace” on the world map, thus encouraging active 
participation and co-operation for the elimination of social 
inequality, poverty and other topical issues.

 Now the concept “development education” is more 
and more frequently substituted with the concept “global 
education”, and quite often they are used as synonyms (also 
in this publication “development education” and “global 
education” are treated as synonyms). This transition means 
distancing from the origins of the concept “development 
education” and the division of countries into “developing 
countries” and “developed countries”, emphasising 
instead the shared, global “living space” and the shared 
responsibility for global processes. “Global education” is 
one of the most widespread and current terms, widely used 
in the United Kingdom, the Netherlands and other West 
European countries. The fact that human being is in the 
centre of this concept creates its added value – anyone of 
us (irrespectively of our nationalities), who is directly or 
indirectly involved in global processes and, on the one 
hand, benefits from global advantages and achievements, 
and, on the other hand, is responsible for the processes and 
is involved in searching for solutions to global challenges.

One of the most popular explanations of 
development education, on which several non-
governmental organisations from the development field 
agreed in 2004, is the following: development education is 
a process of active learning, which allows people to develop 
their understanding of the priorities in international 
development and principles of sustainable development, 
study the causes and impacts of global problems and 
facilitates personal involvement and informed decision 
taking; development education is based upon the principles 
of solidarity, equality, inclusion and co-operation.7

An overview of various definitions of development 
education allows foregrounding the main objectives of 
development or global education:

  To explore: To encourage to study, enquire, discuss 
and think about what is happening in the world and 
in which direction we (inhabitants of one state, region, 
globe) move.

  To understand: How do people and events in other 
places influence me, people close to me, inhabitants 
of my state or region? How do I influence people and 
processes outside Latvia?

  To do: What can I do to make this world better 
(moreover, not only for me, but for as many people as 
possible)? 

7  CONCORD, European NGO Confederation for Relief and 
Development

 Development education 

promotes awareness and understanding 

of the way global events influence the life 

of individuals and communities and about 

the way we can influence processes going 

on in the world.

DEC (United Kingdom)

 Development education opens 

people’s eyes to the reality of the world and 

encourages them to create a world, in which 

justice, equality and human rights rule.

North-South Centre  

(European Commission)
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The experience and insights gained in the project 
“Schools – satellites for development education” allows 
concluding that development or global education can 
be “contained” in a rather simple question “How to live 

better in a better world?” This wording includes a couple 
of other questions:

How to live better?

Development education urges to look at one’s 
current situation – how do I and people close to me live? 
Do we feel secure, good? Does our everyday life conforms 
with our perceptions, assumptions about good life? What 
should we do to lead better lives? Is it possible to change 
the situation, how and who can do it? Development 
education urges to think deeper about our needs and 
wishes, to observe our life-style and, perhaps, reconsider 
myths about good life. Development education should 
give encouragement and hope, that everyone of us has 
enough opportunities to change our current situation for 
the better.

What is the world?

What is my world? What is the world that I care 
about, that I am interested in? Is it my region, the 
European Union, Eurasian continent, the West or the 
East or the whole world, the planet Earth? Development 
education urges to become aware of the fact that our 
wellbeing and satisfaction with life directly and indirectly 
influences also the wellbeing and satisfaction of others, 
and vice versa. Development education invites to take a 
broader look at the world and be more aware that events 
in North Africa or Japan is not only journalists’ realm, 
but something that is happening here and now, with us 
– people.

What is a better world? 

Is it a more just, more peaceful, friendlier, more 
open or closed world? What are its values, principles, 
things, events, processes, relationships that will allow to 
characterise it as “good”? Development or global education 
develops a vantage point, which urges to identify the causes 
of poverty, injustice, conflicts, environment pollution or 
discrimination both on local and international scale and 
means to prevent it.

How to balance the wish for a better life 
with the wish for a better world?

The world is filled with many others’ wishes for life, 
moreover – for a better life. How to balance my wishes, 
needs with the wishes and needs of others? How to 
implement it, maintaining one’s own perception of a better 
world? Development education encourages thinking about 
and practicing co-operation and sharing.

The role and impact of education

The issues of development are the issues of change. 
Change that takes a stand against inequality, for wise 
decisions and responsibility for the closest and more distant 
environment, for integrity and justice in public governance. 
Change for development can be implemented in various 

ways – by providing aid and sharing resources, by 

impacting current policy and making it harmonious, and 

by contributing to education, thus creating new models 

for thinking and acting. Education is a long-term process, 

and yet both formal and informal education is the best 

way for initiating and implementing changes in society.

The process of education absorbs where we are and 
what happens, makes us think about what’s going to happen. 
School has an important role to play in shaping the present and 
the future society. The present content (What are we learning 
about? What are we thinking about? What do we study?) of 
education and its methods (How do we learn?) are directly 
linked with the society, in which we shall live tomorrow and 
the ways we think and act in the future. Will this society have 
enterprise and long-term vision? Will it be able to take action? 
Is it a society thinking about future generations, about others? 
Is it a society, which stands for certain values?

The school, teachers, students, parents and the local 
community are actively involved in the process of education, 
of learning and, thus, also in the shaping of our awareness of 
the world around us and events in it, in identification and 
implementation of our role and responsibility.

G.Pyke and D.Selby in their book “Global 
Classroom” characterise school as “the interpreter of global 
processes”, adding that the path towards personal self-
awareness is the path towards understanding processes in 
the world and vice versa. 8

8  Paiks G., Selbijs D., “Pasaule ienāk klasē”. LU Ekoloģijas 
centra apgāda VIDE, 1996.
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The global context, the global living space outline 
new needs also in education. We need new competences – 
new knowledge, skills and attitudes – to be able to identify, 
understand, respond to and influence the processes.

Development or global education urges to develop 
these competences in order to use all the advantages offered 
by the contemporary world (technological and scientific 
achievements, ability to move fast to any place, free flow 
of goods and information, etc.). Development or global 
education also urges people to become more responsible 
– willing and able to manage the constant change and to 
eliminate the negative consequences, it also urges to become 

more sensitive and to change one’s perception of oneself, 
frequently replacing competition with co-operation. The 
approach of development or global education challenges 
greed, inequality and egocentrism, looking towards co-
operation and solidarity, avoids dividing people because of 
competition, conflicts, fear or hatred.9

 In a sense “development education” is another type of 

“faster, higher, stronger”. But it is not so quick, loud 

and victorious. Its is a slower, but perhaps much more 

substantial “faster, higher, stronger”.

9  Global Education Guidelines. http://www.coe.int/t/dg4/
nscentre/GE/GE-Guidelines/GEgs-chap1.pdf
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Meteorologist and mathematician Edward Lorenz 

once asked: “Does the flap of a butterfly’s wings in Brazil 

set off a tornado in Texas?” Lorenz wanted to prove that 

massive meteorological phenomena could be caused by 

tiny fluctuations in meteorological conditions.1 The 

butterfly metaphor was so successful that it was later 

used to describe also other interrelated processes. The 

butterfly effect can be observed in the functioning of 

an ecosystem, migration, spread of epidemics, interstate 

relationships and global financial system. However, it is 

harder to understand why the flap of a butterfly’s wings 

changes the world. To go deeper into such interrelations 

mental, intellectual and practical readiness is needed. 

Global financial bubbles had to burst and tons of 

Arctic ice had to melt, before civilization understood 

that society should not only be informed, but also 

systematically educated about the impact of their 

actions or lack of actions upon global inhabitants.

1  In 1961 Lorenz tested a mathematical model to forecast 
weather conditions. If the input data were slightly modified, 
the model exhibited huge differences in outcomes. In 1963 
Lorenz referred to a meteorologist, who had said that one flap 
of a seagull’s wings could change weather conditions in the 
entire ocean. In later publications and presentations Lorenz 
used the more poetic metaphor of butterfly wings.

 Evolution of global education and 
development education

Global education (GE) and development education 
(DE) are active learning processes, through which people 
learn to understand the causes and consequences of global 
problems and acquire knowledge on better ways of getting 
involved in development processes. The understanding of 
DE has evolved in five generations, and it was influenced 
by the dominant development paradigms, history of 
international organizations and the actions taken by 
development organizations in practice.2

The first generation of DE started in the 1940s- 
1950s, when issues of global development had not yet 
entered the public agenda. At that time only humanitarian 
and religious organization where involved in providing aid 
to inhabitants of poor countries. They appealed to altruism 
and empathy of donors, focusing upon the image of the 
suffering victim – passive, poor and helpless, but rarely 
looked for deeper causes of human suffering. The aid was 
targeted at eliminating consequences – it was short-term 
and focused upon campaigns of collecting money and 

2  Mesa, M. (2005) Evolution and Future Challenges of 
Development Education. Retrieved: 01.01.2010.

The butterfly effect  
of development/global education

Dr.Visvaldis Valtenbergs,

University of Applied Sciences Vidzemes Augstskola

Baiba Udrase,

 Valmiera Youth Centre “Vinda”, manager of youth club “Acis” and co-ordinator of Valmiera Youth Council
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donations, often using pictures of starving children as 
visual information.3

1960s witnessed the appearance of the second generation 
DE, which mainly focused upon intangible and social aspects, 
predominantly – education. During this period the dominant 
view was that only Western education would pull developing 
countries out of poverty – “If you give them fish, they’ll be 
satiated one day; but if you give them a fishing-rod, they’ll 
eat every day.”4 Copying of Western modernization processes 
gained popularity, but many development organizations re-
directed themselves to socially targeted long-term projects.

The first and second generation predominantly linked 
development problems with the backwardness of developing 
countries, however, in the 1970s the poverty was no longer 
perceived only as “the problem of the South”, but also as “the 
problem of the North”, as it was clear that in many instances 
the weakness of developing states was caused by the selfish and 
narrow-minded policies implemented by the West. Calls were 
heard to teach “global issues” correctly to the younger generation5, 
leading to the introduction of DE elements in schools in the 
Netherlands, Germany, France, Belgium and the United 
Kingdom. The third generation DE criticized the development 
models of the Western states6 and urged to implement are 
fairer co-operation with poor countries. Alongside imparting 

3  Since the 1980s development organisations have been paying 
attention to the portrayal of inhabitants of the countries in 
media and try to prevent portrayal, which offends human 
dignity or other cultures. In 1989 European non-governmental 
organisations approved The Code of Conduct on Images and 
Messages relating to the Third World and called to carefully 
assess messages, which simplify or sensationalise human life 
in development countries. In 2004, following the initiative of 
Irish platform of development organisations Dòchas, the Code 
was updated. GLEN Latvia is trying to implement the Code of 
Conduct in Latvia, it offers 2 – 3 hours long practical training 
on the Code of Conduct on reflecting development countries 
and their people. More information about GLEN activities is 
available from its webpage. The Code of Conduct and examples 
are available from Dòchas. (2004) A Guide to Understanding 
and Implementing the Code of Conduct on Images & Messages. 
Retrieved: 06.01.2010.

4  Mesa, M. (2005) Evolution and Future Challenges of 
Development Education. Retrieved: 01.01.2010.

5  UNESCO. (1974) Recommendation on education for 
international understanding, cooperation and peace, and 
education related to human rights and fundamental freedoms. 
Retrieved: 02.01.2010.

6  Models of development aid, which improved economic 
growth, but simultaneously increased poverty, were criticised 
by “The Pearson Report” prepared by the World Bank in 
1969. See World Bank. “Pages from World Bank History:  
The Pearson Commission.” Retrieved: 02.01.2010.

of knowledge, the development of attitudes and values became 
important in mastering global issues. Social-emotional learning 
has been maintained up to the present.

In the 1980s–1990s DE embraced various social 
movements – pacifism, anti-racism, human rights advocacy, 
intercultural education, gender equality and sustainable 
development education. This impulse was caused by major 
geopolitical changes, causing conflicts in Afghanistan, Angola, 
Mozambique, Central America and the Soviet block. In the 
fourth generation DE overstepped the limits of aid and co-
operation, covering also international trade, investments, debt, 
monetary system, migration and environment management. 

In the mid-1990s the developed Western countries 
suddenly became aware of being on the brink of a crisis, 
because of growing unemployment, corruption and social 
polarization. The ageing of society and global warning also 
posed problems for developed states. Thus, development 
issues no longer were the problems of solely developing 
countries. The term DE was replaced by “global education”. 
The fifth generation DE professionals avoided using the 
concept of “development”, being aware of the ideological 
content of this concept. GI promotes understanding 
of global phenomena, strengthens the link between the 
concepts of development, justice and equality, involves 
civic society in learning process by using new possibilities of 
global civic involvement.7 

Global identity for global action

With the diminishing role of the governments of 
sovereign states in the international financial system, the 
idea to facilitate citizens’ direct involvement in global politics 
appeared.8 To change the consciousness of people and define 
global identity knowledgeable and active civil society had 
to be mobilized. However, the responses of the Baltic States 
inhabitants in Eurobarometer surveys do not show signs that 
such and identity had been created. Apparently, almost all 
Europeans consider that it is important to provide aid to 
people in developing countries, but the smallest number 

7   Garbutcheon, M. et al. (1997) Processes of globalisation and 
(re)new(ed) emphasis for global education. The Development 
Education Journal, 7, pp. 15-18.

8  Brief insight into the evolution of development education, 
especially of GI, is provided by Felippe Revollo. See Revollo, 
F. (2006). The Historical Evolution of Development Education 
and the Study of the Interdependencies in the Promotion of Active 
Citizenship at Third Level in Central America. Thousand Oaks, 
London, New Delhi: Sage Publications.
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of people supporting this idea was found in Latvia.9 Even 
though inhabitants of Latvia consider global climate change 
to be an important problem, the majority admit that they 
themselves have taken no measures to decrease it and believe 
this to be the task for governments and private companies.10 

Inconsistency in opinions and actions could be explained by 
the poor economic condition in the state and the post-Soviet 
syndrome – lack of belief in the significance of one’s influence, 
isolation from world culture, indifference towards communal 
property (in this case – our planet). However, we cannot hope 
for miracles. People slowly grasp the interconnections between 
ecosystem and economy. The greatest part of civilization’s 
evolution progressed in a geographically limited spaces. Only 
at the end of the 19th century large groups of inhabitants 
started moving outside the borders of their native place and 
got to know other cultures. The small farmstead, village or a 
group of one’s own still forms in our consciousness the limits 
of consciousness matrix. 

To broaden the matrix of our consciousness global 
activism uses various methods – the Internet media and 
mass culture (rock music festivals, television programs) and 
the institutional campaigns of development NGOs. One 
of the first examples can be found in the United Kingdom, 
where public organization Oxfam already in 1997 developed 
an educational program for children from the age of 5 to 
19. These programs taught children to judge press photos, 
to discuss the presentation of countries seen on the TV, to 

9  The respondents were asked the question: “In your opinion, is 
it important, rather important or not important to help people 
in developing countries?” Answers to this question rank Latvia 
in the group of least supportive states. Even though 72% 
of the respondents thought that it was important or rather 
important to help, it was the lowest indicator among 27 EU 
states. In Bulgaria 75% were of the same opinion, in Estonia – 
76%, in Lithuania – 78%, Austria- 78%, Slovenia – 78%, 
Romania – 82%, Hungary -86%, but in Slovakia – 89% of 
the respondents. Source: Eurobarometer. (2009) Development 
Aid in times of economic turmoil. Special Eurobarometer, 318, 
October 2009. Retrieved: 06.01.2010.

10  Ķirpītis, J. “A critical survey of development education 
achievements in Latvia.” Presentation at the conference 
“The future of global/ development education in Latvia and 
Europe”. Riga, 6 November, 2009. 92% of respondents 
in Latvia believe that global warming is a serious or rather 
serious problem, but 29% admitted that definitely or partially 
personally have introduced measures to prevent global 
warming (average in EU27 – 61%). 29% did not believe 
that their behaviour could influence climate change (average 
in EU27- 26%). Considerably large percentage compared 
to the European average stress that the government is not 
doing enough to fight climate change. Eurobarometer. 
(2008). Europeans’ attitude towards climate change. Special 
Eurobarometer, 300, Retrieved: 05.01.2010.

trace the road of a cocoa bean from the tree to the candy and 
perform other interesting tasks. Today Oxfam program has 
been implemented in many European schools and serves as a 
model to other global citizenship programmes.11

The understanding of DE/GE over time has been 
very flexible. The increasing closeness of global and local 
processes demands setting new goals, including new themes 
and perspectives. DE/GE target audience is young people, 
students, NGO employees, teachers, and politicians and 
media representatives. Today DE/GE covers all levels of 
education. DE/GE is not only formal education; it includes 
also TV news items, travel description and neighbours’ 
talks about relatives residing abroad.

Thanks to the joint work of UNESCO, the Ministry 
of Environment, the Ministry of Education and Science and 
the National Centre of Educational Content, development 
education is rooted deeper in Latvia, elements of it have 
already been included in several study subjects – geography, 
history of Latvia and of the world and economics. Also 
natural sciences, biology, politics and law focus upon issues 
of sustainability in the local and global development.12 
Iveta Vērse, the manager of the Education Development 
Centre project “Schools – satellites for development 
education”, admits that in many schools teachers already 
teach development education, without being aware of it. 

How shall we implement it?

Even in countries with long DE/GE experience the 
initial state support for the new type of education was minimal. 
Public organizations were the most active advocates of DE/
GE. In the United Kingdom these were charity organizations, 
but in Germany and Scandinavia DE/GE was promoted 

11  Programs developed by Oxfam ensure acquisition of 
knowledge, skills and values. Issues of social justice, 
diversity, globalisation and interconnectedness, sustainable 
development, peace and conflict make up the knowledge 
component in the programme. The skills component contains 
critical reasoning and argumentation skills, the skill to pay 
attention to injustice and inequality, respect for things and 
people, co-operation and conflict solution. The component 
of values includes self-esteem and the sense of one’s identity, 
empathy, social justice, the value of diversity and respect for 
it, safeguarding environment and sustainable development, 
the view that people can influence processes. Oxfam. 
(2006) Education for Global Citizenship. A Guide for Schools. 
Retrieved: 06.01.2010.

12  Garoza, I. (2008) Attīstības izglītības jautājumi Latvijas 
pamatizglītības un vispārējās izglītības mācību priekšmetu 
saturā. LAPAS pētījums, 12.lpp. Retrieved: 05.01.2010.
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by churches and religious organizations. In Latvia and other 
post-communist countries DE came in “seemingly from the 
top”, when groups of enthusiasts clustered round the policy of 
development co-operation at the Ministry of Foreign Affairs. 
In difference to Hungary and the Czech Republic during the 
period of occupation the Baltic States did not have their own 
foreign policy. A  few exceptions aside, Latvian inhabitants 
predominantly had not worked as missionaries, volunteers or 
maintained links with developing countries in other ways.13 
That’s why it is important to keep in mind that Latvia lacks 
broader social or cultural tradition of development advocacy. 
Therefore DE/GE is a pre-condition for Latvian population to 
increase their knowledge and to become full-fledged participants 
of the global politics. The advancement of Latvia’s representative 
Andris Piebalgs for the post of EU Commissioner for 
Development also foregrounds the need to improve knowledge 
about this field.

A question arises – is mankind getting better thanks 
to DE/GE? How does it influence opinions and behaviour? 
Currently we lack concrete answers to these questions. It is 
known that in schools, which work actively, young people 
are full of enthusiasm, more often get involved in DE/
GE activities and feel more empathy for poor people.14 
However, it is considered that DE/GE impact can be 
properly assessed only after 5 – 7 years. Therefore work to 
improve the methodology for assessing DE/GE continues.

Baiba Udrase, the author of this article, in 2009 
conducted group interviews of teachers of humanities in six 
schools of Valmiera region, to identify the way the teacher’s 
work facilitates the inclusion of DE/GE elements in studies. The 
interviews revealed that DE/GE-linked issues are not always 
appropriately implemented. Some activities are held, there 
are learning methods, which can be linked with development 
and global education, however, these are usually used by few, 
most enthusiastic teachers, and most frequently these initiatives 
have been launched unintended. During classes teachers focus 
more upon Latvia and the EU as the closest vicinity, without 
linking them with global processes.15 This approach seems 
to be logical, however, it does not always make the discussed 
topics meaningful. How can we assess the prospects of Latvian 

13   LAPAS u.c. (2008) Attīstības izglītības pamatnostādnes 
2008. – 2015. gadam. Nepublicēts, 4.lpp.

14  EES-SW. (2007) A Global Dimension Change your school for 
good. Retrieved: 04.10.2010.

15  Udrase, B. (2009) Attīstības izglītības ieviešana skolās Latvijā. 
Bakalaura darbs. Valmiera. Vidzemes Augstskola. Nepublicēts. 

agriculture without knowing the impact of global warming 
upon it in ten years time?

The author believes that DE/GE approach does not 
exclude the recognition of patriotism and national identity. 
Studying and understanding other nations and cultures will 
not decrease patriotism, on the contrary – it will grow and 
increase. Younger teachers are more open to new ideas and 
their implementation. Therefore it would be worth teaching 
DE/GE issues at teacher training institutions. The research 
carried out by B.Udrase shows that teachers during their classes 
have to deal more with the topics that come up in centralized 
exams. Even though officially the topics are not known, 
usually the expected questions can be surmised (for example, 
linked with recent events in Latvia, the European Union, etc.) 
These questions usually do not deal with the general global 
development, developing countries or justice in the world, 
sustainable environment, intercultural communication, 
peace, human rights, etc. Estonia is a good example in this 
respect; it has experience in including also relevant DE/GE 
issues in the topics of centralized examinations.

The Ministry of Foreign Affairs of the RL has always 
been the main promoter of DE/GE; it has funded DE 
activities and included it into its policy plans. The concept 
“development education” was defined in Development 
Education Guidelines for 2008 – 2015.16 The Guidelines define 
DE and underline the need to integrate it into Latvia’s formal 
system of education, providing study materials, practical 
training to teachers, introducing courses on development 
themes also at higher educational institutions. The document 
is unofficial, however, that does not mean that DE/GE is 
not needed in Latvia’s system of education. Since the Law on 
Education envisages the participation of society in education 
development, NGOs have ample possibilities to move this 
document through the formal policy making procedure for it 
to acquire the official status.17

16  The definition included in Latvia’s DE Guidelines contains the 
values of equality, co-operation and inclusion. DE has been 
defined as “active learning process, which, on the basis of the 
principles of solidarity, equality, inclusion and co-operation, 
creates public awareness and facilitates the involvement of 
individuals and organisations into solving local and global 
issues.” The Guidelines were drafted by several working groups 
of activists from NGO and research sectors. The document is 
available from LAPAS web site. See LAPAS u.c. (2008) Attīstības 
izglītības pamatnostādnes 2008. – 2015. gadam. Nepublicēts.

17  Section 21 of the Law on Education sets out the involvement 
of society in promoting all types of education, in education 
and in improving the quality of education, No. 343, 
29.10.1998
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There are two possible ways to facilitate 
implementation of DE/GE in schools. One possibility is 
to place a greater emphasis upon DE/GE issues in study 
programs and exams, thus foregrounding development 
education topics in formal education.

The other, simpler way would be focusing upon 
increasing the role of the teacher as the direct implementer 
of development education, creating teacher’s understanding 
and support for development and global education by using 
different courses and training support, as well as making 
appropriate study materials available. The NGO sector could 
provide relevant help by co-operating with teachers, schools 
and organisers of continuous training events for teachers. 
Already now several public organizations in Latvia are ready 
to offer study materials and methodlogies18 to teachers. 
However, it is difficult to find one’s bearing in the range of 
materials. Rūta Kronberga, representative of the organisation 
Humana Latvia, underlines that the existing materials and 
methodological tools with explanatory notes should be placed 
on one Internet website. The materials should be adapted to 
make them understandable to Latvian inhabitants and should 
be grouped according to themes or age groups.  

Common aim, co-ordination  
and co-operation

Considering the current weakness of state structures, 
Latvian public organizations could assume the leading role 
in promoting DE. However, setting common aims on the 
national level would make the co-ordination of various 
activities easier. Therefore the work on DE Guidelines 

18  Oxfam materials translated into Latvian are available from 
LAPAS website. From among the recently published 
methodological study aids the collection published by the 
project “Me in the World, the World in Me”, intended for 
acquiring basics about colonisation, racisms, fair trade and 
global market. The study game “Global game”, developed 
in the project “Schools Acting Globally” clearly shows the 
way global market influences the welfare of inhabitants in a 
state. The study materials can be downloaded from project 
site. The implementers of the project “Solidarity School”, 
Humana People to People in Latvia, also offer a set of materials 
for teachers. It contains descriptions of various activities, 
which the teachers can use to prepare and conduct classes, as 
well as basic information on human right and various global/
development issues. One more Humana material is worth 
mentioning – a collection of African fairy-tales for children 
from Kenya, Mozambique and Nigeria. “Papardes zieds”, 
one of the leading development NGOs in Latvia, has also 
produced a game. The game allows people to try on the roles 
of a national leader, a manager, to solve issues, which are 
topical in poor countries: poverty, need, health care, welfare, 
education.

should not cease. Funding is necessary to ensure the 
level of planning and implementation; therefore it would 
be commendable if several NGOs from DE/GE field 
would unite for the absorption of the EU funding. It 
also must be taken into account that the EU funding 
requires following European approaches in the DE/GE 
field. However, currently the EU funding for long-term 
development education and communication activities is 
the only option.19 The usual limitations of DE/GE project 
applying for the EU funding is lack of co-operation, 
continuity of project activities and long-term perspective. 
Public organizations repeatedly target already informed 
audiences, without bridging the gap between various 
social groups. It cannot be denied that the educators 
themselves sometimes lack the knowledge needed to 
analyse contradictory information about development 
policy, trade, migration and agriculture. Therefore various 
ED/GE specialists could benefit from practical training 
about imparting knowledge to different audiences in an 
easy to perceive and attractive way. 

Shall we catch butterflies?

One of the widespread DE/GE myths is that classes 
deal only with other countries, however, that is not true. 
It’s a paradox, but the hard landing of global financial 
crisis has dispelled this myth. We experienced on our own 
skin that the drying up of global financial flow influenced 
our small economy. Now it is clear that global problems 
do not concentrate only in five poorest countries of the 
world – Burkina Faso, Niger, Mali, Ethiopia, Zimbabwe, 
but also here, at home. Wouldn’t it have been better to 
learn this lesson only in theory, not in practice? Luckily, 
the exploration of global processes allows us not only 
to establish facts, but also to take initiative to solve 
problems. Once, to facilitate self-employment among poor 
inhabitants of Bangladesh, Grameen bank launched a micro 
credit instrument. Now Latvian people, wishing to develop 
small enterprises, can apply for similar loans. Living in an 
interconnected world, where a flap of butterfly’s wings can 
cause a storm, ignorance is our greatest threat. We have a 
choice – either to catch butterflies chaotically or to adapt 
to the new conditions, developing knowledge and senses, 
which will help us and help others.

19  Till 2008 DE and informative activities in Latvia were funded 
by the grant programme of the Ministry of Foreign Affairs. 
The funding of Soros Foundation-Latvia, the Representative 
Office of the European Commission in Latvia was used to 
finance small-scale projects.
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From November 2009 till November 2011 Education 
Development Centre in co-operation with non-governmental 
organisations “GLEN Latvia” (Latvia) and Leeds Development 
Education Center (U.K.) implemented project “Schools 
– satellites for development education” (No. DCI-NSA 
ED/2009/202-219) in the framework of European 
Commission project program “Non-State Actors and Local 
Authorities – Public awareness and education for development in 
Europe; Reference EuropeAid/127765/CIACT/Multi”. 

Public awareness of issues in development field 
(development education and development co-operation) 
and qualitative integration of development education into 
formal and informal education in Latvia were promoted 
in the framework of the project. While implementing 
the project the understanding of and knowledge about 
development or global education was promoted and 
created among Latvian youth, educators and society, thus 
contributing to the awareness of and interest in Latvia’s 
society in development education and co-operation as a 
more honest tool for effective formation of interstate 
relationships, discussions on Latvia’s role in solving the 
most topical issues on the global agenda were initiated.

Considering the significant and ever relevant role of 
development education and co-operation in both global 
and Latvian context, we believe that the implementation 
of this project has contributed to forming awareness and 
understanding of development issues, by explaining and 

initiating discussions on the significance of development 
co-operation in forming interstate relationships and about 
Latvia’s development co-operation policy and implemented 
activities in the field of development co-operation. We believe 
that Latvia’s society should be informed and knowledgeable 
about changes of world scale and about the involvement 
of the states and organisations in creating the common 
wellbeing. The current economic situation clearly reveals the 
interconnections and interaction of states, as well as other 
financial and human resources capital on global level; thus this 
is a perfect time for initiating discussions with various groups 
of Latvian society about integrity in resource allocation and 
mutual aid on local, regional and international level, which 
would also foreground solidarity as a value, solidarity between 
individuals, as well as states and international organisations.

General Aim of the Project

To facilitate public awareness of global or development 
education and to promote qualitative integration of development 
education in formal and informal education in Latvia.

Main Themes in the Content of the Project

  Globalization and its impact upon interstate relations 
and the development of states, global interconnections

  UN Millennium Development Goals

  Concerted and honest development co-operation, global 
responsibility and solidarity

The project of Education Development Centre  
“Schools – satellites for development education”
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  Migration, intercultural relations

  Trade (fair trade) and economic relations between states

  International security, human rights, global citizenship

  Environment and climate issues

Project outcomes

  While implementing the project society was informed 

about issues of development education, the importance 
of development education in contemporary world was 
foregrounded;

  Educational events and activities were organised to 
implement and study development issues in nine 
Latvian schools;

  Study materials were elaborated on development issues 
for various age groups, methodology for mastering 
them was created and training seminars throughout 
Latvia were conducted;

  A support network for development education was 
created, and nine schools in Latvia have become 
development education resource centres;

  To promote wider interest in society, educational 
campaigns and other events dedicated to issues of 
development education were held, involving also the 
local community, activists and opinion leaders;

  While implementing the project an NGO co-operation 

network between development education specialists 
from Latvia and other EU countries (the United 
Kingdom, Slovenia and the Czech Republic) was created 
and exchange of experience was organised;

  A study was conducted on the awareness of development 
education issues in Latvia.

Project participants

Nine school teams from all regions of Latvia 
participated in the project. Each team consisted of 
nine members: teachers, representatives of school 
administration, students, local community representatives.

Daugavpils Vienības Primary School, the 
united team of Viļaka Primary School and Viļaka 
State Gymnasium, Aknīste Secondary School, Lizums 

Secondary School, Misa Secondary School, Baumaņu 

Kārlis Viļķene Primary School, Rīga Cultures Secondary 
School, Liepāja A. Pushkin Secondary School No. 2 and 
the united team of V. Plūdonis Kuldīga Gymnasium and 
Alternative Elementary School were active participants of 
the project.

Liepāja A. Pushkin 
Secondary School No. 2a

V. Plūdonis Kuldīga 
Gymnasium and Alternative 
Elementary School

Rīga Cultures 
Secondary School

Misa Secondary School
Aknīste Secondary School

Daugavpils Vienības 
Primary School 

Viļaka Primary School 
and Viļaka State Gymnasium

Baumaņu KārlisViļķene 
Primary School

Lizums Secondary School

Project team

Project director - Iveta Vērse  

(Education Development Centre)
Project manager – Ilze Saleniece (GLEN Latvia)
Project co-operation coordinator – Ingūna Irbīte 

(Education Development Centre)
Project contents and methodological co-ordinator - 
Daina Zelmene (Education Development Centre)
Project publicity co-ordinator - Linda Ugaine  
(Education Development Centre)
Project financial co-ordinator - Aija Rusiņa  

(Education Development Centre)
Project assistant - Līga Puniņa  

(Education Development Centre)
Project co-ordinator in the United Kingdom – Adam Ranson 

(Leeds Development Education Center)
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In the framework of the project development education 
issues were studied during lessons and also as part of informal 
education – by organising out-of-class and out-of-school events 
or campaigns. During the first seminars the project participants 
were informed about development education campaigns, 
their objectives, how to plan, implement and evaluate such 
campaigns, they got acquainted with examples of successful 
campaigns in Latvia and in the world. We offer an insight into 

support materials for campaign organizers.

 What is a development education campaign?

In the project context a development education 
campaign is an activity organised by the school team at the 
educational institution or in wider local community, dealing 
with themes of development education and aiming to draw 
public opinion to them, to inform and to educate, to do 
practical work, find solutions or to give a different kind of 
contribution for the improvement of community life.

How to plan a development education campaign?

1. Aims

  What do we want to achieve? Why?

  What is the connection between the aims of our activity/ 
campaign with development/ global education?

2. Organizers

  Who are the organizers of the activity/ campaign?

  What are the strong and week points of the organizers?

3. Partners and supporters

  What people and organisations could be our partners? 
What kind of assistance do we need?

  How shall we attract partners and supporters and make 
them interested?

  How shall we organise mutual co-operation?

4. Type of activity/ campaign

  When and where will the campaign take place?

  What will be done?

  Who will participate? In what way? How shall we 
allocate responsibilities?

  What resources will be used?

  What will be the sign that the campaign is linked with 
development/ global education?

5. Publicity

  How will other people find out about the scheduled 
campaign (posters, bills, information in mail-boxes, 
local newspaper, the Internet sites of the schools, parish, 
city, etc.)

  Who and how will record the campaign? (will take 
photos, film, make audio recordings, etc.)?

  Who and how will tell other people about the campaign?

6. Evaluation

  How shall we know that the campaign was successful?

  What will the possibilities be to continue the initiative 
launched by the campaign in the future?

Development/global education:  
from theory to action
Ingūna Irbīte

Project “Schools – satellites for development education” co-operation co-ordinator
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What are the forms and types of campaigns?

1.  Cleanup days and actions
2.  Attractive marches, rides in the city streets
3.  Exhibitions, pleinair activities
4.  Painting on walls, fences, crockery and other objects 

used in everyday life
5.  Surveys, interviews
6.  Performances, charades, role plays, puppet shows, 

pantomimes
7.  Photos, films, drawings
8.  TV and radio news items
9.  Models, maps, puzzles
10.  Caricatures, posters
11.  Marches, demonstrations
12.  Flags, streamers
13.  Song contests, singing marathons
14.  Experiments
15.  Discussions, debates
16.  Public speeches, presentations
17.  Written announcements, press releases
18.  Bill posters, notice boards
19.  Open letters
20.  Reports, presentations
21.  Booklets, brochures
22.  Internet blogs and other forms of communication in 

the e-environment
23.  Lotteries, competitions, quizzes
24.  Competitions in traditional and untraditional types  

of sports
25.  Collecting signatures
26.  …

What is the venue of the campaign?

1.  Park
2.  Supermarket
3.  In front of the coach or railway station
4.  On the street
5.  On a bridge
6.  Municipality building
7.  Library
8.  School, kindergarten
9.  City or parish square
10.  Near the object of concern
11.  Stadium
12.  …

What is a good activity and campaign of 
development/global education?

1.  The campaign is linked with issues of development/ 

global education.
2.  The campaign is carefully planned and prepared.

3.   Untraditional forms, types of activities that attract 

attention have been selected.
4.  A well-sounding and appropriate name has been chosen 

for the campaign (motto, slogan, emblem, logo, etc.).
5.  Publicity has been ensured for the campaign (at 

the venue, in the press, radio, TV, on the Internet). 
Powerful visual materials are used, which attract 
attention, create interest, inform, educate, and invite 
to join. The tree step publicity rule has been observed – 
publicity before, during and following the campaign.

6.   The meaning and the aim of the campaign have 
been clearly explained to students of the school and 
inhabitants of the city or the parish. The opinion of 

others has been identified before the campaign.
7.   Officials have been informed about the aim and 

the course of the campaign, as well as on possible co-
operation. If required by the law, permission to organise 
the campaign has been obtained from authorities (to 
organise a march, etc.)

8.  The implementation of the campaign does not require 

large investments (money, materials).
9.  The people who participate in the campaign have the 

opportunity to express freely their opinion and to 

demonstrate various talents – speaking, drawing, 
singing, etc.

10.   Diverse audience of participants (students, teachers, 
parents, wider society; different backgrounds, age, 
nationality, place of residence, etc.), democratic 
decision taking, and all participants are respected.

11.   After the campaign people, who participated in 
the preparatory works and implementation of the 
campaign, are thanked.

12.   The organisers of the action have evaluated the 

implementation and outcomes of the campaign, 
have gained valuable insights for the future.

13.  The campaign is not an isolated event. It is a part of 
a larger plan, envisaging continuation in the future.

14.  As the result of the action something practical is done, 
a solution is found, society’s attention is attracted to 
an issue or another contribution to improve people’s 

life has been given.
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“The world has become small. We are connected with 
people around us and elsewhere in the world. Global processes 
affect all of us – whether we want it or not,” several participants 
expressed this insight during the project. People become more 
interconnected and interrelated, more and more knowledgeable 
and educated about events in Europe, Asia, Africa and other 
places in the world. Knowledge helps to think and to analyse 
causes, interactions and consequences of events, to substantiate 
one’s opinions and attitude towards global processes. Knowledge 
serves as the foundation for specific values, character traits. 
Solidarity, justice, frugality, responsibility, empathy and 
tolerance are becoming those values and character traits that 
become more “demanded” on the local and the global scale. 
Currently the issue how to meet this social demand and how 
to strengthen these properties becomes relevant in development 
education. Character traits find their most vivid manifestation 
in actions, thus one of the ways to shape concrete character traits 
is to make people act and practice concrete values and principles 
of behaviour. This approach was applied in the project, when 
implementing development education activities and campaigns.

 How did development education campaigns 
proceed? 

 On 22 May 2010 the team of Baumaņu Kārlis 

Viļķenes Primary School organised an event “Creative 

work-shops “At the Satellite’s” on environmental topics”. 
To educate wider society about environmental themes and 
sustainable development, the event was held as part of the 
parish festivity “Day for Honouring the Anthem”. People of 
various ages and with different interests had the opportunity 
to participate actively in the creative workshops. In each 
workshops people performed concrete tasks to assess their 
own actions in promoting sustainable environmental 
development, and at the same time were given new information 
on environment topics. The school team offered to the 
participants of the festival to join a work shop for pre-school 
children “I am friends with water”, a work-shop for primary 
school children “Who needs water”, and a work-shop for all 
interested persons “Measuring the global foot-print”, a work-
shop for technology fans “World Wildlife Fund calculator of 
ecological foot-print”, a work-shop “Do you want to take the 
role of wind?” and work-shop “Complete the puzzle and get 
to know one of the most rare species of beetles – the hermit 
beetle Osmoderma eremita, found in Viļkene parish.” The site, 

where the workshops were held, was appropriately arranged – 
project poster was placed at the entrance, information on 
works-shops and offers was available, students’ drawings and 
other creative work on environmental topics were exhibited.

During the event people were encouraged to 
continue exploring issues of sustainable development and 
their own individual responsibility towards nature. The 
team of Baumaņu Kārlis Viļķenes Primary School revealed 
its imagination, team-working skills and the ability to be 
the distributors of new ideas in the local community.

M.Zvīne at the environment workshop 

 Daugavpils Vienība Primary School in April – June 

2010 planned and implemented events and a campaign 

on development education topics “My Drop in the Sea”. 
The campaign consisted of diverse activities, involving the 
primary school pupils, teachers and the maintenance staff 
of the school. To allow other teachers, parents and most 
active students to get involved in organising and conducting 
the activities, informative events about the project and 
development education topics were held. It allowed 
involving students of all age groups, planned and meaningful 
participation of the whole school team in the campaign. The 
campaign proceeded as a set of concerted activities – class 
masters’ lessons on using and saving water resources were 
held, a sociological survey on the habits of water consumption 
in Daugavpils city was carried out, students of Forms 6 – 
8 participated in the cleanup action at the Gubišče Lake, 
study trips to the utilities company “Daugavpils ūdens” were 
organised, students met with Raimonds Cibuļskis, researcher 

Why development/global education campaigns?
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from Daugavpils University Laboratory of Systemic Biology, 
and professor, doctor of biology Artūrs Škutis, who is the 
director of the Institute of Ecology at Daugavpils University. 
Students could express their joy in learning in a singing 
marathon – a song contest between class teams on various 
water related topics. Daugavpils inhabitants were informed 
about the achievements in the framework of the Child 
Protection Day events.

The team of Daugavpils Vienība Primary School 
succeeded in creating and using visual publicity materials 
for the campaign, emotional and original symbols were 
created, revealing the content and idea of the campaign – 
a logo, bookmarks, stickers. To ensure the continuity 
of the ideas collected during the campaign, the class 
masters’ programme was updated, including in it also 
the methodological and content materials for organising 
diverse development education activities in the future.

Primary school pupils’ works on the topic of water saving measures

The team of Lizums Secondary School from June 

till September 2010 set to work to foreground the 

development issues in the management model for the 

parish.

The project group planned, how to take ideas of 
development education outside school environment into 
the wider life of the parish. Competition rules on the best 
cared for house and farmstead in the parish were drafted, 
emphasizing the model of sustainable management. The 
campaign was intended to encourage the inhabitants of the 
parish to feel proud about what had been already achieved 
in the field of development and sustainability, to share their 
positive experience with others. However, the parish people 
did not respond very actively. Thus the school can continue 
developing the idea and encourage students to explore and 

study the achievements of their parish in managing their 
farmsteads, companies and the parish in general. There were 
proposals to organise a competition of students’ creative 
work, allowing young people to express in different form 
their ideas on the successes in ensuring the sustainability of 
homes and places of residence. Secondary school students 
can elaborate research projects, aimed at researching the 
sustainability to the local economic and living environment.

The team of Lizums Secondary School has launched 
a productive co-operation with people of the local 
community and local government employees to foreground 
issues of environment. 

J.Pūcītis tells about the principles of sustainable  
management in setting up homes

In May 2010 the team of Aknīste Secondary 

School organised development education events and 

campaign “Don’t leave! If you have left, come back!” 

The events and campaign of development education 
foregrounded migration related issues. The choice of the 
topic was determined by a very acute and painful problem 
for Aknīste region – the emigration of local people. To 
facilitate understanding of the consequences of migration 
in the lives of individuals and the state, classes and trainings 
were held for Form 1 –11 students. They learned about 
migration, the causes and consequences of emigration were 
explained. A training session on migration was organised 
also for teachers of Aknīste region, teachers received 
methodological materials. Several competitions were held, 
allowing young people to show their talents – a photo 
contest “Me in the Wide World” and a competition “Eco 
bags and birds in cross-stitch”. Young people and teachers 
from other schools of the region – Asare Primary School, 
Gārsene Primary School and from pre-school education 
institutions, children and youth centre were involved in the 
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development education campaign. The artefacts created by 
the students during the campaign were exhibited in front 
of the school and the city council, so that parents and other 
interested persons could see them. During the closing 
event of the campaign the school project team surveyed 
the achievements and presented magnificent certificates of 
honour to the participants of the diverse activities.

 

Z.Ļaščuka and primary school pupils during  
the activity on migration

On 21 August 2010 the school project team 
participated in the festivities of Aknīste region and carried 
out a campaign “Measure your ecological foot-print!”, 
during which 74 participants of the festivities had it 
measured. The participant with the smallest ecological 
foot-print was awarded a special surprise prize. 

The campaigns implemented by Aknīste Secondary 
School proved that a school can become an influential agent 
of change in the local community, can encourage people to 
take a broader view and to make responsible decisions.

In March – April 2010 the team of Liepāja 

A. Pushkin Secondary School No. 2 organised a campaign 

“We in the Changing World” – educational events on 

issues of development education for a wide audience in 
Liepāja: teachers of the city, young people and employees of 
Liepāja City Council. The school team mainly emphasized 
questions linked with globalisation and sustainable 
development. A seminar was held for other teachers of the 
school on development education and the possibilities for 
integrating it into the study process and pedagogical work. 

The adolescents involved in the project conducted 
classes for secondary school students on the topic of 
globalisation. Primary school pupils participated in the 

creative competition, visually depicting the project symbol – 
Satellite. During the competition students discussed the 
issue of every person’s individual responsibility in the 
global world. The school presented issues of development 
education also to students and teachers of other schools – 
a seminar was organised for the heads of methodological 
councils of Liepāja comprehensive schools and a conference 
“Liepāja in the context of global education”, to which 
educators and students from other schools and deputy 
chairman of the City Council G.Ansiņš were invited.

To facilitate discussions among youth about living in 
the global world, a campaign “We in the changing world!” 
was held, students were painting T-shirts, depicting the 
contemporary world. During the campaign students 
presented their work and explained to others in what kind 
of world they would like to live in, the challenges and 
opportunities created by globalisation.

The campaign organised by Liepāja A. Pushkin 
Secondary School No. 2 allowed its participants to be creative, 
to make learning about global processes enjoyable and fun.

Students from Liepāja tell about  
globalisation topics depicted on the T-shirts

 The team of V.Plūdonis Kuldīga Gymnasium and 

Kuldīga Alternative Elementary School in September 

2010 implemented their campaign “Good Deeds for a 

Better World”. Students of Forms 7 – 12 participated in the 
campaign. Primary school pupils were engaged in practical 
activities at work-stations, where they performed various 
tasks on globalisation, safeguarding the environment and 
saving resources. The students were studying the route of 
goods to the consumer, what happens with the packaging 
of goods and the reasons for safeguarding environmental 
sustainability. Secondary school students participated in 



Methodological material for development/global education Methodological material for development/global education

21Wooden products can be recycled

the seminar “Development education: from definitions 
to work in practice”, learning about interconnections of 
the global world and development co-operation, about 
assistance provided to developing states. During the 
campaign a symbolic wall of good deeds “Good Deeds for 
a Better World” was unveiled. The students by creating this 
wall of good deeds showed their pride in achievements in 
improving their environment. The wall of good deeds was 
made in such a way that it can be expanded by adding to 
it future good deeds that make this world a better place.

The team of V.Plūdonis Kuldīga Gymnasium and 
Kuldīga Alternative Elementary School used vivid, eye-
catching decorations to reflect the students’ ideas. The 
campaign encouraged young people to participate in 
improving the quality of life, to become better and to build 
future responsibly.

The Wall of Good Deeds in the hall  
of V.Plūdonis Kuldīga Gymnasium 

The team of Viļaka Primary School and Viļaka 

State Gymnasium in August 2010 organised a conference 

for the educators of Viļaka region on the new objectives 
for the school year. The relevance of development education 
issues in education was emphasised, the possibilities of 
implementing it during the new study year were identified. 
109 educators from the region participated in the 
conference, representing Viļaka, Medņeva and Žīguri pre-
school educational institutions, Rekava Secondary School 
and Viļaka State Gymnasium, Kuprava, Mežvidi, Upītes, 
Žīguri, Viduči and Viļaka primary schools, as well as Viļaka 
Music and Arts School and the newly established Viļaka 
region Sports School for Children and Youth. The major 
part of the forum was dedicated to foregrounding issues of 
development and global education and awareness raising.

In April and May 2010 the team of Viļaka schools 
co-ordinated the various environment cleanup actions, 
involving other schools of the region. Campaigns to clean 
up environment were organised, students expressed their 
attitude towards environment in the drawing competition 
“Long live clean environment!”. Students and other 
interested persons had the possibility to measure their 
ecological foot-print and to express their opinion following 
the screening of film “The Story of Stuff”.

The team of Viļaka schools by implementing 
development education events in the region successfully 
used the ideas and methods offered by the project, shared 
them with other schools of the region. 

Pupils of Viļaka Primary School during the cleanup day.

 An educational seminar for young people “The 

changing world” wad held at Misa Secondary School 

in April 2010. Students from Misa Secondary School, 
Valle Secondary School, Vecumnieki Secondary School 
and Dzimtmisa Primary School participated in the 
seminar. Globalisation and sustainable development of 
the planet were the main topics on conference agenda. 
The students discussed, how to preserve the existing 
resources and decrease human impact upon environment. 
At the conclusion of debates students expressed their 
ideas in colourful posters. In May 2010 the students of 

Misa Secondary School explored the selected topic of 
sustainable development further and organised various 

activities linked to saving resources.

Various activities on migration issues and a 

campaign “My Land is Beautiful” were held at Misa 

Secondary School in September. The students of Misa and 
Vecumnieki Secondary Schools participated in a study of 
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migration organised in the schools of the region. Lessons on 
migration were conducted in Forms 10 and 11, the students 
learned about the causes, types of migration, advantages 
and disadvantages for individuals and states. Secondary 
school students participated in a discussion on migration 
and substantiated their views for and against it. The 
majority of students wanted to link their fate with Latvia. 
They considered that it was worth going abroad to gain 
experience and to study, but after that one should return to 
Latvia. Students were very interested in information about 
volunteer work and development co-operation experience in 
Namibia. At the end of the campaign the students created a 
poster-collage “My Land is Beautiful”. 

Misa Secondary School through the development 
education events and campaigns has positioned itself as 
development education “Satellite” in Vecumnieki region, 
as a centre of new educational ideas and resources. The 
school team has succeeded in making teaching about 
global diversity attractive for students of its own school 
and of other schools alike.

Students of Forms 10 – 11 with the posters  
of the action “My Land is Beautiful”

Rīga Cultures Secondary School in May 2010 

installed an informative tent on development education 

during Family Festival in Riga. Visitors could learn about 
school’s participation in the project “Schools – satellites 
for development education”. The visitors could practice 
various development linked aspects, for example, measure 
their ecological foot-print and find out how many globes 
the person consumes according to his or her daily habits. 
It was also possible to participate in a practical experiment 
and try out ways of using less water for washing hands; 
ideas on other strategies for saving water were collected. 
Passers-by could also determine their global links or their 
ties with the rest of the world. 

 In September the school offered to teachers from 

different schools to participate in a creative practical 

seminar “Global Tasting”. The seminar started with an 
introductory lecture on development education and its 
relevance. It continued with a workshop “The Story of an 
Orange” about migration, intercultural relations and human 
rights. The participants of the workshop “The Journey of a 
Drop of Water” gained knowledge about water resources in 
Latvia and abroad. The school team made all participants 
feel welcome and willing to participate in the event.

The work done by Riga Cultures Secondary 
School, when conducting classes and explaining issues of 
development education to other teachers, was creative and 
rich in imagination.

Teachers V.Sūniņa and V.Reķe tell the Story  
of the Orange, urging to understand globalisation

What were the opinions about the 
implemented campaigns?

After the campaigns the participants evaluated them 
and expressed their opinion about their successes and 
issues that in the future should be paid greater attention 
to, when implementing similar activities.

The most successful parts in the implemented 

development education campaigns

  Involved people from different age groups in our 
campaign in an unobtrusive, but interesting way.

  Young people participated in discussions about the 
ecological foot-print. The discussion was very active 
and continued after the event – it means that they were 
interested in it.

  Managed to involve many people; the activities were 
offered to people of all age groups.
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  Liked the joint planning of the conference; while 
working together we produced good ideas.

  Managed to introduce issues of development education 
to a wide audience.

  Liked the way our colleague Valentīna worked during 
the frugality week in the kindergarten group. It was a 
fantastic activity, which was highly appreciated by other 
colleagues and by the children. Interesting frugality 
spoons were made together with the children.

  Managed to attract the attention of people from various 
age groups, succeeded in making society think about 
water resources and understand the meaning of the 
ecological foot-print.

  Succeeded in involving all students of our own and 
neighbouring school.

  Received positive responses from community.

  Invented a striking name for the campaign, it attracted 
public attention.

  The best thing was that people were asking to explain 
what development education was.

  The theme of the campaign – migration- was explained by 
using appropriate methodology chosen for each age group – 
a bird, because it symbolises both leaving the native land 
and returning back to it. The oak-tree in front of the school, 
decorated with birds created by each form, was so beautiful!

  The singing marathon, singing about the need to save water.

  The decorations of the school with drops of water and 
the praise to water at the end of the campaign.

When implementing similar campaigns in the 

future, more planning should be dedicated to:

  To prepare exhibitions of students’ works, to present to 
the schools of the region achievements in the field of 
development education.

  Involve interesting personalities from “the outside world”.

  To address wider groups of society, for example, also 
pensioners.

  To advertise the event more.

  To prepare the audience of the activities and create their 
interest in the topic (students, teachers, society). For 
example, by using questionnaires, to offer to the students 
to study the experience of the family, region concerning 
issues that the education campaign will deal with.

  Choose a neighbouring school as a co-operation partner.

  To involve local government employees.

  To ensure greater publicity and think about thanking 
people, who helped and supported, after the campaign.

Examples of project activities/ campaigns

Activity “Our Foot-prints around the Globe”

When learning about sustainable development, the 
ecological foot-print was measured and discussions on 
what each of us could do to decrease our impact upon 
environment followed. The participants wrote down their 
ideas and created a symbolic collage of foot-print circling 
the Earth. 

Material from Winter School (10 -13 March 2010)

Mini-campaign “Waterguard”

The participants were learning about the scarcity of 
water resources and related problems. They performed water 
audit at their homes. After discussions on how to save water in 
everyday life, the pieces of good advice were written on drops 
of water and attached to symbolic “Waterguards”. 

 The team of Baumaņu Kārlis Viļaka  
Primary School at a regional seminar



Methodological material for development/global education Methodological material for development/global education

24 In Latvian forests approximately 47.56 m3 timber grow in one minute

Activity “Our Sustainable School” 
Knowledge on what a sustainable school is and what 

its characteristics are was acquired. The participants reflected 
on what had been done in their schools to achieve sustainable 
environment, they were proud of their achievements and 
made a wall from the building blocks of their good deeds. 

Activity “We are Creating the Globe”

 “Do you know what is to the right form Australia on the 
map? What can you see if you look to the left from Africa? Does 
the western half of Africa look like an elbow? Should the equator 
be below this elbow?” Project participants were discussing 
questions like these, creating a miniature balloon model of the 
globe and trying to understand the way globe is made.

            

Activity “An invitation to the birds’ restaurant”

“What is the birds’ role in nature? What is the 
contribution of birds to ensuring sustainable development? 
How can people help birds in winter?” Participants were 
discussing issues like these and through practical tasks 
learnt to make feeders for birds, to which invite birds on 
winter days. 

 

We are proud of excellent teachers of 
development education

During the implementation of the project teachers 
taught their students enthusiastically both during classes 
and out-of-class activities how to understand other people 
and how to improve this world. All teachers received a 
symbolic diploma of appreciation “To an excellent teacher of 
development education” as a token of gratitude for their work. 
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Diverse development education activities were held at project schools – subject and 
class teacher’s lessons, out-of-class activities, informative seminars, conferences and 
workshops. The schools have become development education satellites, bringing the message 
of development/ global education to society.

We are grateful to:

Aknīste Secondary School team and co-ordinator Aija Voitišķe
Baumaņu Kārlis Viļķene Primary School team and co-ordinator Māra Zvīne
Daugavpils Vienība Primary School team and co-ordinator Edīte Zdanovska
Liepāja A. Pushkin Secondary School No. 2 and co-ordinator Raisa Stunžāne
Lizums Secondary School team and co-ordinator Irēna Ābeltiņa
Misa Secondary School team and co-ordinator Ingrīda Vaisjune
Riga Cultures Secondary School team and co-ordinator Nadežda Ērcīte
Viļaka Primary School and Viļaka State Gymnasium team and co-ordinator Anželika Ločmele
V.Plūdonis Kuldīga Gymnasium and Kuldīga Alternative Elementary School team and co-
ordinator Guntra Krūkliņa for active participation in the project!

This section includes stories from project schools.

Stories from project  “Schools –  
satellites for development education” schools



Methodological material for development/global education Methodological material for development/global education

25Wood is a source of renewable green energy

Members of the school team Nadežda Ērcīte 
(project co-ordinator), Valentīna Sūniņa, Elita Krūza, 
Valda Reķe, Sandra Gromska, Aigars Skraucis, Elīna Reķe-
Bērziņa, Aleksis Ūpis, Askolds Meirāns

Viesturs Reķis provided major support for the 

implementation of the school project.

During the implementation of the project the 

school team acquired experience in building the school 
team. The image of the school was promoted while 
implementing various development education activities. 

 The project team members were mostly interested 

in organising development education campaigns, in 

conducting practical classes, lectures and to educate the 
society on development issues.

 After completion of the project the school is ready 
to conduct practical classes on development education 
topics. 

While implementing the project, the project 
participants changed their views about the need to be 
more frugal with natural resources. The understanding 
of sustainable development was broadened. The project 
participants of the school engaged in targeted activities to 
implement in practice the principles of social justice.

Riga Cultures Secondary School team  
about itself

On organising professional development events for 
teachers on development/global education topics

Nadežda Ērcīte 

The team of Riga Cultures Secondary School is 
satisfied and pleased with the newly acquired information 
and skills on issues of development education.

Since educating society is one the project 
objectives, the teachers, students and representatives of 

the community were using diverse methods and means 
to promote the project.

There were five teachers in the team of Riga 
Cultures Secondary School – N.Ērcīte, V. Reķe, V.Sūniņa, 
S. Gromska and E.Krūza. For two years already all teachers 
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integrate in their subjects the issues and problems of 
development education. Informative educational work is 
carried out at the school and in the city of Riga:

  A seminar for teachers of Riga city.

  Informative events at the methodological council of the school.

  Co-operation with school administration.

Informative events at the methodological 
council of the school

An activity on methodology was conducted for the 
heads of committees, to create an understanding of the need 
to safeguard and to improve the current quality of living, 
in order to preserve the planet for future generations. This 
activities facilitated:

  understanding that some of the Earth’s resources are 
becoming depleted and that people should use them as 
frugally and responsibly as possible;

  understanding that economic growth is just one aspect 
of the quality of life;

  understanding that discrimination and inequality 
between people hinders sustainable development.

V.Reķe and V.Sūniņa presenting “The Story  
of an Orange in Development Education” during a seminar

The work of methodological committees  
of study subjects in the field of development 
education

Languages Methodological Committee

The teachers are offered to include appropriate 
development education linked topics in the thematic 
plans of their subjects. For example, topics like 
migration, globalisation, social stereotypes about other 
ethnic groups, lifelong education, safeguarding natural 
resources, etc.

Different themes are offered to stimulate discussions 
among teachers, for example:

Global education:

  What is the difference between the concepts “education” and 
“global education”?

 Inclusion and co-operation:

  How does global co-operation and participation influence 
the quality of life for each of us?

 Changing world:

  What are the issues and benefits in the changing world of today?

Migration:

  Is moving to another country usually related with the wish 
to improve the quality of living?

International security:

  Compare the role of guest workers and people without 
employment in a strange country.

  What is your attitude toward exploiting children’s work in harvesting?

Environment and climate issues;

  To what extent environment and climate issues have global 
character?

The teachers were discussing the benefits people get 
through the process of development education.

Opinions were expressed that as the result of 
development education people:

  acquire information necessary in life;

  are able to compare, analyse, assess and apply 
information in concrete life situations;

  are able to produce new ideas for improving the quality 
of life;

  act ethically, responsibily, with a view of the future;

  are able to inspire through their positive 
approach other people to safeguard the 
green planet.

The students 

became more actively involved in the 

process of saving, are more considerate 

of efficient use of paper, putting covers on 

study aids, have developed a more positive 

attitude towards food, are more actively 

participating in charity campaigns.
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The methodological committee  
of science subjects

The teachers of science subjects have become involved 
in several activities linked with sustainable development. 
Environment Week was held at the school, during which 
the subject teachers organised various activities for students 
linked with sustainable development.

The teachers of physics organised a debate club on 
alternative energy sources. The basic idea of the debate: let’s save 

non-renewable resources and think about 
decreasing pollution. The discussions led 
to the insight that the alternative sources of 
energy have not only pros, but also cons. 

The teachers of geography organised a study trip 
related to issues of safeguarding biological diversity. Groups 
of students visited Ķemeri National Park. The most active 
nature researchers took part in a trip to Vormsi island in 
Estonia. Students were given the opportunity to understand 
the need for preserving biodiversity and to compare the 
experience of various countries in safeguarding biodiversity.

V.Reķe, A.Ūpis and A. Meirāns prepare  
for an educational seminar for teachers

The chemistry teacher works with issues of saving 
resources, involving the students in research activities at school 
and outside school. The students participated with their studies 
at Research Cafés organised by the University of Latvia and 
research laboratories organised by the Riga Technical University.

The biology teacher works together with students 
during classes and outside classes on topics of saving water in 
everyday life, performs the measurements of ecological foot-
print and actively encourages students to choose Fair Trade 
gods. Students are offered the possibility to participate in the 
practical labs, where our everyday habits of doing laundry 
or washing dishes are shown from a scientific perspective; 
it is possible to look meticulously at the ways we use water 
resources, the way we shop. Students were encouraged to 
think about possible ways of changing our everyday habits - 
often it is difficult, but it is very important for all of us on this 
planet Earth, which is the only one that we have!

Evaluation discussion following the seminar. 
V.Reķe, S.Gromska, V.Sūniņa, A. Ūpis

Methodological committee for the 
elementary school

Four subject classes were held: visual arts, natural sciences, 
Latvian language, social studies. The lessons dealt with the 
following topics: The Day of Peace on the Planet, We are for Safe 
Environment, What can I do to safeguard the Planet, etc.

Children made various posters and projects. 

The course of the lessons, students’ involvement and 

performed tasks were discusses by the teams of teachers. 

Various issues were identified at these meetings:

  Students have little knowledge about children’s lives in 
other countries.

  Students are not aware of the real threats to the planet.

  It is difficult to perceive the global processes as interrelated. 
The students are mainly capable of reducing the 
problems to Latvia’s situations.

Already at the 

meetings held during the fist term 

about measuring the ecological footprint 

parents were expressing their satisfaction 

that environment themes are discussed 

with students and wished to continue 

this initiative.
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During the second term we plan to expand the 
methodological committee’s list of topics, to be used in class 
work, including topics of globalisation, social justice, the 
rights and obligations of the child, environment safety, etc.

The teachers discuss issues of globalisation at parents’ 
meetings. Already at the first parents’ meetings held during 
the first term they expressed satisfaction that environment 
problems had been discussed with the students and wished 
to continue the work that had been started.

The methodological committee  
of the class teachers

 An informative overview on the essence of the project, 
its aims and objectives was given at the methodological 
committee of the class teachers, the project team shared 
its impressions on the acquired knowledge and experience 
in working with students, dealing with such topics as 
migration, globalisation, development education, etc.

It was suggested to include development education 
into the programmes and lessons of class teachers.

The class teachers were asked the question “What is 
development education?”

To stimulate interest, options of answers were provided:
a)  A foundation sponsored by rich people to expand 

students’ knowledge about labour market and their 
place in it.

b)  An active study process, based upon solidarity, equality, 
inclusion and co-operation. It allows people to develop 
their understanding of the priorities in international 
development and principles of sustainable development. 

c)  A foundation for the support the poor countries of the world;
d)  It’s a myth, it’s non-existent.

During a seminar on migration and globalisation  
students I.Macats, L.Bekere, L.Vorslova give presentation  

on the impact of globalisation in Japan and in Latvia. 

Open subject lessons and class teacher’s 
lessons

Other teachers received timely invitations to these 
open lessons, and they were also involved in the discussions 
on the lesson. At the end of the lesson evaluation 
questionnaires were handed out, to identify the teachers’ 
views and understanding of the concrete lesson. After the 
lesson it was analysed and the methods 
and the outcomes of the lesson were 
discussed.

The positive aspects of the contribution:

  Students have become more actively involved in the 
process of saving, are paying more attention to efficient 
use of paper; they have developed a more positive 
attitude towards food, are more actively involved in 
charity campaigns. Students have made and presented 
posters on safeguarding environment, they are writing 
research papers on social justice and globalisation issues.

  Parents understand better the work invested in class 
teacher’s and subject lessons on environment and 
globalisation issues.

  The teachers plan class teacher’s and subject lessons in 
a more targeted way, including issues of globalisation, 
social justice, migration, significance of fair trade, etc.

  The contributed work has influenced the general public, 
for example, in the school library, which is regularly 
visited by teachers and students, the librarian exhibits 
books on safeguarding environment, thus drawing the 
attention of people, who have not considered these 
issues, to the topics of development education.

Students are 

encouraged to think about 

ways of changing our everyday habits, 

which sometimes is very difficult to do, but 

it is very important for us all, since we 

have only this planet Earth.
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Members of the school team – Ilze Strapcāne, 
Anželika Ločmele (co-ordinator of the project team), 
Sarmīte Šaicāne, Biruta Miņina, Irēna Logina, Vita 
Dortāne, Veneranda Medne, Vija Kleģere, Inese Dvinska, 
Rigonda Šakina, Reinis Jeromāns, Ieva Kuzņecova.

The local government of Viļaka region provided 

major support for the implementation of the school 

project. The local government supported the school by 
providing transport and helping to implement various 
activities. The school team expresses its gratitude to the 
chairman of Viļaka regional local government Sergejs 
Maksimovs and the managing director Aldis Pušpurs.

During the implementation of the project the 

school team acquired new information, handout materials 
to use in lessons, a group of like-minded people, with 
whom to continue co-operation in the region.

 The project team members were mostly 

interested in meeting different people – experts in the 
field and interesting personalities, new experience was 
gained.

 After completion of the project the school is 

ready to give information on development education 
not only to teachers of their own school, but also to 
other interested persons in the region. The school team 
is ready to continue working in conformity with the 
project ideas.

While implementing the project the members of 

the project team have changed their attitude to a numbet 
of issues, several stereotypes have been eliminated. The 
acquired knowledge has been implemented in practice. 
For example, separate waste collection was introduced 
at school. 

The team of Viļaka Primary School  
and Viļaka State Gymnasium  

about itself

Foregrounding the issues of development/
global education in Viļaka region

Ilze Strapcāne

Become the change that you want to see in the world
 Mahatma Gandhi

How we came to development education

At the beginning of 2010 it was possible to apply for 
participation in development/ global education project, which 
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was announced by Education Development Centre in co-
operation with GLEN Latvia and LEEDS DEC. And thus we, 
a group of likeminded people from Viļaka Primary School and 
Viļaka State Gymnasium, decided to prepare a joint application 
and to apply for this project competition. As we wrote in our 
application letter, we wanted to participate, as this would be 
another opportunity for our growth, for the development of our 
region and one more opportunity for the future of the world. We 
are suited for it, we are a team with rich individual and collective 
experience, competent and open to partners of co-operation, 
and we come from a strategically important place - the European 
Union starts with our region. Our team is characterised by: CO-
OPERATION, OPENNESS, EXPERIENCE.

Initially we were at a loss about the themes of the 
project and the fields of activities of the proposed project. 
However, we suspected that an idea proposed by such serious 
organisations could not be bad, useless. Upon launching this 
work, we were just a group of like-minded people with similar 
views about life-style. We believe that now we have become 
like-minded people with similar views of the world.

Our team had the following members: team 
administrator  – Ilze Strapcāne, director of Viļaka State 
Gymnasium, chemistry teacher; team co-ordinator – Anželika 
Ločmele, director of Viļaka Primary School, teacher of history 
and social studies; teachers of various subjects were members 
of the team: Irēna Logina – elementary school teacher, Biruta 
Miņina – teacher of history, social and cultural studies, Sarmīte 
Šaicāne – teacher of Latvian language and literature, also the 
head of Department of Education, culture and sports of Viļaka 
region; students were also active members of the team –Rigonda 
Šakina, student of Form11, and Reinis Jeromāns, student of 
Form 10; Vija Kleģere – the development planning specialists 
of Viļaka Regional Council and Inese Dvinska – an accountant 
in several companies, the chairperson of the School Council and 
the mother of three daughters – was always ready to help.    

The project team together with project co-ordinators,

What did we learn – how to live in a better 
world?

Through our activities in the project we learnt a lot. We 
attended educational lectures given by Latvian and foreign 
lecturers, heard captivating stories about Namibia, Shri 
Lanka and the states of Caucasus, participated in interesting 
activities, when we modelled and acted out various situations 
about globalisation, migration, justice and solidarity. The 
project organisers urged us to become more actively involved 
in promoting and implementing the idea of sustainable 
development. We were urged to take a broader look at the world 
and to become more responsible, to become people, who want 
to do something and to change the existing situation, sometimes 
also changing the view of ourselves.

Now we have gained an insight 
on how to live better in a better world.

Sarmīte Šaicāne, the head of Viļaka Region 
Department of Education, Culture and Sports was actively 
involved in the project. She admitted that development 
or global education is an active learning project, which, 
during this period, has embraced not only the team of 
participating schools, but also the educational institutions 
of the region, employees of the regional Council, 
the community. The understanding of the concept - 
development education, has allowed people to understand 
sustainable development, an individual’s influence upon 
and interaction with global processes, intercultural 
relations, economic relations between states, social justice, 
mutually beneficial co-operation, poverty and riches; it 
allows everybody to form his or her own understanding of 

We are worried that the society is 

consuming resources in a barbaric way, 

to provide for itself unnecessary things 

that it can do without. When taking stock 

at home in our book-shelves, wardrobes 

and cupboards, almost all of us can find 

many things that have went unnoticed 

for many years, not to speak about their 

active use.
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the priorities in international development and principles 
of sustainable development, to explore the causes and 
impacts of global problems. The young people of today will 
have to take decisions on very diverse and contradictory 
issues in the global world. One of the solutions how to 
encourage young people to become global citizens and 
become involved in the solving of these issues, is to start 
working actively with young people at youth initiative 
centres, to encourage young people to establish youth 
councils or interest clubs, societies, etc. We wish to all of 
us creative, interesting and captivating work, exploring the 
new and thinking and caring about our world!

Vija Kleģere, participant of the project “Schools 
– satellites for development education”, development 
planning expert of Viļaka Regional Council, tells: “I 
represent the local government in the project, thus my 
task is to inform my colleagues about the way project 
proceeds and my new insights. And I have quite many of 
these. I became interested in the topic “Globalisation and 
its influence upon interstate relations and development of 
states”. I started understanding many things differently. 
As any process, thing, this new knowledge can be used 
in different ways. I like acquiring new knowledge, new 
understanding of “old” things, I like meeting active people 
and sharing experience. A wise person once said: “We do 
not have to carry everything that we know in a backpack, 
but it is ours and we can use it according to our needs.” My 
profession is agronomist, thus issues of environment and 
climate, possibilities to solve them, needs and necessities 
are closer to my heart.”

We are worried that the society is consuming resources 
in a barbaric way, to provide for itself unnecessary things 
that it can do without. When taking stock at home in our 
book-shelves, wardrobes and cupboards, almost all of us 
can find many things that have went unnoticed for many 
years, not to speak about their active use. It means – they 
are being stored, without brining any benefit. The positive 
thing is that the producer received remuneration for them, 
but did we need to acquire this thing?

What did we do?

After returning back home from training, we 
understood that we could achieve something. Thus we 
decided that we had to do something to make the world 
around us as good and safe as possible, to decrease poverty, 
dependence from other countries, to strengthen the 

legitimate power and democracy, to respect human rights. 
The basis for it is education and information. We can solve 
these problems only by joint actions, by being aware of 
our interconnectedness, by eliminating contradictions and 
promoting co-operation.

We are open to society, therefore we shared our 
experience. Our aim was to present the ideas that we brought 
from the seminars to a large part of society in the region, to put 
the development education into practice in the educational 
institutions of our region. These considerations informed 
our decision to organise conferences for the educators of 
the region, focusing upon development education. During 
these conferences we tried to present the relevant themes of 
development education, offered our 
vision on the way we, here, near the 
border of Latvia, are affected by global 
development issues.  

The teachers of the region admitted – this had been 
a good opportunity to look at the world from a slightly 
different vantage point, to get to know new, unpublished 
information about globalisation processes in the world and 
the way they influence each of us or about the way we 
influence global processes. To a large extent we have to 
thank the project team and Dr.sc.pol. Visvaldis Valtenbers, 
the lecturer at the University of Applied Sciences Vidzemes 
Augstskola, for it.

It was important to realise that the development 
education topic is relevant for children of all ages, even 
pre-schoolers, and that these issues can be included in all 
study subjects, in all age groups. By surveying teachers we 
established that many of them were already organising 
various activities, had done something similar, but could 
also act differently.

 

To make our students 

more involved, we organised various 

campaigns: drawing competition, a 

cleanup campaign, a campaign “The new 

life of old things”, campaigns for collecting 

waste paper and educational activities.
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To make our students more involved, we organised 
various campaigns: drawing competition, a cleanup 
campaign, a campaign “The new life of old things”, 
campaigns for collecting waste paper and educational 
activities.

The most active collectors of waste paper – pupils of Form 3

New things that we did. What can we 
recommend to others?

The development education issues enter our everyday 
life more often. Anželika Ločmele, the co-ordinator of our 
team, inspired by the ideas gained through the project, 
on the basis of new knowledge and diverse materials, has 
developed and offers a plan for optional classes for the 
senior forms in basic education. This material focuses upon 
certain topics – i.e., diversity, differences in the world, 

mutual interconnectedness, global citizen, sustainable 
development, The cycle of optional lessons is made for 
35 hours, it can be used by teachers of history and social 
studies, as well as by class teachers. The aim of the course – 
to prepare young people in a targeted way to prepare 
substantiated and ethical decisions about their future, 
being aware of the consequences of their global impact.

The author considers that the optional classes can 
turn into a good opportunity to broaden the students’ 
horizons. Or, just the opposite, – to show as if through 
a magnifying glass things that are neglected in everyday 
life. The implementation of this plan, preparing hand out 
materials is not easy and will require at least one school year. 
However, the first results have brought great satisfaction 
and seems to be very promising.

What shall we do in the future?

 We have already set the aim for our future activities, since 
through the year our team worked to distribute information 
in the schools and the community of the region, to 
make development education issues relevant. We plan 
to organise future events of regional scale, which would 
show the practical importance of development education, 
to show that society understands the importance of global 
issues. The campaign will end with an event, in which all 
people of the region will participate, to provide a summary 
of results, evaluate benefits and to celebrate achievements.
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Members of the school team – Rūta Kārkliņa, Loreta 
Orinska, Valentīna Kordasa, Ingrīda Vaisjune (co-ordinator 
of the project team), Valija Vaina, Liena Jaunzeme, Inese 
Pučeka, Liene Spalva, Anastasija Mihailova.

During the implementation of the project the 

school team got new ideas and methods for working 
at school. The project participants admit that they have 
received substantiation for what they do and understanding 
that people’s actions leave an impact upon their own lives 
and lives of other people.

 The project team members were mostly interested 

in getting to know the diverse world through different 
people.

 After completion of the project the school is ready to 
share its experience and materials obtained in the project with 
colleagues from other schools. The team is ready to help and 
participate in organising events, campaigns in other schools.

While implementing the project the members of 

the team have changed their understanding about the 
fact that the common future of mankind to a large extent 
depends upon each individual. Therefore it is important 
to start teaching development education issues to pupils 
early – at the elementary school, to continue meaningful 
work in other age groups. The participants of the project 
admit that their habits of saving resources have changed, 
and that they use things longer and recycle them. 

 The team of Misa Secondary School  
about itself

The pre-school of Misa Secondary School - the little 
satellite for development/ global education

Valentīna Kordasa

Once upon a time… There was a peat bog and 
dancing will-o’-the-wisp. This is the place where in 1962 
the village Misa was and Misa peat factory were founded. 
The need to establish a kindergarten came next. And thus, 
more than 40 years ago a pre-school was established, 
initially only for the children from Misa village, but later 

it became popular also for children from the vicinity. Since 
1988 the kindergarten functions under the auspices of Misa 
Secondary School. It has four groups of kids, 80 children 
learn to live, grow up, play and learn in contemporary, 
well-cared for environment, it also houses the first and 
the second forms - thus, we can ensure the link between 
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the pre-school and school, we have educated, experienced 
teachers, who follow all the new trends with great interest, 
because one must always learn and develop.

We were very happy to hear the news that we were 
among the schools selected to participate in the project 
“Schools – satellites for development education”. We decided 
that this exciting project – “the journey” –  could be offered 
not only to students of Forms 1- 12 , but also to “tiny tots”.

In the contemporary world the task of the project is 
to work in close co-operation with parents to identify and 
develop the abilities of the child, to prepare them for life 
in the changing and open society and the world. The pre-
should encourage in children the wish to explore, to think 
and judge about values and correlations seen in the vicinity 
and in the wider world:

  understanding that some of the Earth’s resources are 
getting depleted, and therefore people should use them 
frugally and responsibly;

  knowledge about safeguarding nature and environment, 
where we live and where people will live after us;

  understanding that we have to respect one another and 
learn to work in a team;

  understanding of sustainable use of resources – frugality, 
recycling, use of local resources.

A child starts exploring the world 
through his or her senses.

The perceptions and ideas formed in early childhood 
and early pre-school age (till the age of four) “are very 
superficial, unstable, interconnections between them 
have not developed”, but “around the age of four, when 
active physiological changes take place in the cortex, 
with the improvement of mental processes, the child 
already has good speech control and has certain ideas 

about the surrounding world.” (I.Freiberga, docent at the 
Department of Pedagogy, RPIVA).

Education expert V.Golubina, when characterising the 
age groups of children, admits that a four years old child is 
best capable of mastering languages and ethics. “A targeted 
development of a child’s will and morals should be started 
from the age of four. During this stage it is easy to influence 
the child, and she is guided by the wish to explore.”

The insights of researchers and educationalists allow 
concluding that it is possible to start teaching topics of 
development education already in pre-school, because the 
main activity for pre-schoolers is games, and all activities in 
the pre-school are planned and organised as games.

Valentīna Kordasa with pupils E.Kanopa and A.Pavlovskis, 
identifying what products are put in the bag

Any teacher, making use of his or her experience, creativity 
and knowledge can find an answer to the question how to 
organise game activities linked with sustainable development.

An example of a game activity can be mentioned, 
which was conducted on 21 April, 2010 in the framework 
of Frugality Week organised at Misa Secondary School, at 
the pre-school the topic of the activity was “Saving food 
products”. Three groups of Misa pre-school were involved 
in the game activity: a group of four years old, a group of 
five years old and a group of six years old.

The aim set for the activity was – to create 
understanding about saving food products by getting 
acquainted with the countries of origin of these products.

The objectives of the activity:

  To identify the products used for lunch.

  To study the packaging of the products used for lunch, 
to identify the countries of their origin.

The pre-school stage of development 

is favourable for shaping attitude - 

respect towards others, understanding 

that the planet’s resources should be 

safeguarded and saved, knowledge 

about protecting the nature.
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  To develop the skills for finding places on the world map.

  To strengthen co-operation skills, by involving children 
in movement games.

  To develop understanding of the need to save products 
by exploring the problems in growing, obtaining and 
transporting them.

  Encourage the children to make their own frugality 
spoon, using colour pencils and pastels.

At the beginning of the activity the children, as it 
is customary, greet one another, greet the Sun, sing the 
morning song, exercise fingers by playing a movement 
game “A girl asleep” (on the basis of a Latvian folk-song). 
A fairy tale is used to start a discussion or talks about 
breakfast menu. 

V. Kordasa with the children’s mums R. Čaplinska and 
G. Krištopāne and children A.Segliņš, M.Drozdovs, R. Cīrulis and 

A.Galinskaja learn about frugality and autumn food products 

During the main part of the activity the teacher 
invites to study the lunch menu, showing its content on 
sheets of A4 paper. Since this was a joint activity for five 
and six years old children, the teacher asked the children to 
read jointly the names of the products.

The products to be used for lunch in their original 
packaging had been already placed on a small table – with 
the intention of make the children curious about the 
states from which they have been brought or grown and 
produced. A discussion follows, during which the location 
of the state is identified and it is found on the world 
map, which the teacher had pasted on the wall. (For this 
purpose it is advisable to use a world map, which is easy 
to use for pre-school children, with easy-to-read names of 
the countries and clearly delineated borders between the 
states).

When the country of origin for a product is found, 
the teacher puts a sticker on the map (children are asked to 
help). When all countries have been marked on the map, 
the teacher asks to explore the distance, which is covered 
to bring the products to Latvia, and then the discussion 
follows that, for example, to bring fish from Taiwan to 
Latvia, huge resources have been invested, and that it 
would be cheaper and easier to use products that are grown 
or produced here, in Latvia. A conclusion is made that 
products should be saved, because lots of work is invested 
to grow potatoes, carrots, onions, buckwheat, etc. They 
decide to be frugal with food to save 
natural resources and to show respect 
towards people who work hard to 
grow and produce food products.

At this point children are already a bit tired, and the 
teacher invites them to join movement activity “The tall 
bean” (in this case the game fits very well with the topic 
of the activity, but similarly it is possible to find another 
movement or musical game for other topics).

After the game the teacher asks children to make 
their own frugality spoons, thus confirming their promise 
to “SAVE!”. (Children are given materials – pre-prepared 
spoons, cut from a drawing paper, colour pencils, felt-tip 
pens and crayons).

The frugality spoons are pasted on the walls, around 
the world map – this is an interesting exhibition.

In conclusion the teacher thanks all groups for their 
beautiful spoons and participation in the joint activity 
by giving packages of different seeds (dill, parsley, cress), 
urging them to grow their own herbs for lunches. A 
movement games follows – “We walk around the village” 
(in this case the topic of the game is changed to fit the 
topic – “We walk around the globe”).

At the end of the activity the teacher 

gave a present to each group – packages 

with seeds of cress, parsley, dill and other 

herbs, encouraging them to grow their 

own herbs for lunches.
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The positive impact of the game activity:

  participation in movement games gives children positive 
emotions;

  children’s co-operation skills are strengthened;

  creativity of children is encouraged;

  children are given additional knowledge about our wide 
world.

The comments of the primary school teachers from 
Misa school:

  “That was a fantastic model activity!” (Ludviga Bohane, 
teacher of the six  years old group)

  “A very interesting and original activity!” (Music teacher 
Maiga Beķe)

  “I am happy that I participated in an activity, in which 
the world map was used.” (Inese Kantāne, teacher of the 
five  years old group).

It is important to find the 
best way and place for each child’s 
development. It would be impossible 
without co-operation between family 
and school.

In the autumn an event was organised at Misa 
kindergarten, involving not only the children, but also 
their parents. All four groups of the kindergarten were 
participating. Each group was given a task – to make a 
dish, using only local products. Children, teachers and 
parents participated in making the dishes, but the autumn 
elf came to taste the food, he also asked questions, showing 
children that it is possible to grow at home, in kitchen 
gardens different vegetables, fruit and berries, that can be 
used to make delicious food.

This activity was also notable for promoting co-
operation among the groups – the children from the 
younger groups took their dish (fruit salad) to the group of 
four years olds. The four years olds treated theirs guests to 
various vegetable salad, served on canapés. 

While waiting for the visitors, the table was beautifully 
arranged and decorated with autumn leaves, candles were 
placed in candlesticks made from apples and lit.

Valentīna Kordasa points to place on the globe,  
from where food products have come for children’s lunch.

The group of five years olds, in its turn, visited the six  
years olds, who welcomed their guests with an assortment of 
fruit and berries on sticks, which were stuck in a pumpkin, 
creating a hedgehog. The autumn elf, who visited also this 
group, was treated not only to fruit and vegetables, but also 
to homemade candies. The six  years old children and their 
parents prepared delicious and healthy festive drinks – by 
squeezing pumpkin, apple and pear juice. The five years 
olds and their parents were offering homemade pies. The 
apple crumble pie and pies with cabbage stuffing were so 
delicious!

I believe that his event was another proof that the 
pre-school period is very advantageous for developing 
attitude  – respect towards one another, understanding 
of the need to save the Earth’s resources, knowledge 
about safeguarding nature, as there can be nothing more 
valuable than the place we live in, from which we draw 
energy, refreshment and strength, the place that we call our 
home – the planet Earth.

After the distant countries of product 

origin have been identified, they decide 

to be frugal with food to save natural 

resources and to show respect towards 

people who work hard to grow and 

produce food products.
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The members of the school team – Aina Deksne, 
Gunta Ozoliņa, Zoja Ļaščuka, Līga Mažeika, Aija Voitiške 
(co-ordinator of the project team), Lāsma Prande, Lidija 
Deksne, Agnis Čamāns, Kristiāns Miglāns, Indra Giluča, 
Rūta Kurkliete, Kārlis Zariņš

 While implementing the project the team 

received significant support from Aknīste City Council, 
which helped to organise campaigns on migration and 
also participated in and supported other development 
education events organised by the school.

An integrated IT and geography class  
for Form 5 “Things around me and I”

During the implementation of the project the 

school team obtained valuable lesson plans, materials to 
be used in classroom on development education issues. 
The school found new partners of co-operation in Latvia, 
gained valuable experience in organising development 

education campaigns in the local community. It was 
important to get acquainted with foreign experience in the 
field of development education.

The project team members were mostly interested 

in implementing the new ideas during lessons and out-
of-class activities. It was very interesting to learn about 
the experience of other project schools. Valuable ideas 
were gained during the panel discussion of the mid-term 
evaluation seminar, when Latvian and foreign experts from 
the field of development education expressed their ideas,

 After completion of the project the school is ready 
to organise regional seminars for sharing experience, to 
continue promoting the idea of saving resources, to educate 
society on the need of separate waste collection, to inform 
people about issues of sustainable development. The school 
team also sees the importance of educating young people 
about cultural diversity and diversity in society to eliminate 
prejudice and stereotypes. During the implementation of 
the project the team established new contacts with other 
schools and partners of co-operation, this co-operation will 
be continued also after the completion of the project.

While implementing the project the members 

of the team have changed their opinion about the need 
to save resources, they are paying closer attention to the 
products that they buy and whether the principles of fair 
trade have been observed in their production.

The team of Aknīste Secondary School  
about itself
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Migration is a topical issue for the contemporary 
world and for Latvia. People migrate from the countryside 
to cities, from one country to another. To promote 
students’ understanding of migration, its positive and 
negative aspects, at the end of the school year we organised 
a final cycle of events for students of Forms 1 – 12 “Don’t 
Leave! Return, if you have left!” 

A social studies lesson for Form 7 “Causes and consequences  
of migration in the region and in Latvia”

Stages in preparing and implementing the 
Migration Week

Step 1. Planning

  Work with students in groups of forms.

  Each group of forms sets the objective they want to 
achieve during the week.

Forms 1– 4  to develop understanding of migration 
by learning about birds and representing 
them – “Migration of Birds”

Forms 5 – 6  to develop and deepen understanding about 
the world around us “Things around me and I”.

Forms 7 – 9   to develop understanding and attitude 
towards processes of migration – “The 
causes and consequences of migration in 
the region and in Latvia”.

Forms 10 – 12   to develop personal attitude and stand, 
when assessing the causes, consequences 
and processes of migration – “Global 
causes and consequences of migration”

  Allocation of responsibilities

The teachers agree, in which subjects and lessons the 
issues of migration will be discussed. They also agree on 
themes and activities.

Agreement on the final event: a poetry reading 
on motherland, home; songs about relevant themes, 
certificates of appreciation to students and teachers; 
inviting guests (a representative of the local government, 
graduates, etc.). They decide, which former students, who 
have studied, worked or who work outside Latvia, to invite 
to meet students and share their experience – to tell about 
similarities and differences with other countries.

Planning of the photo exhibition “Me in the Wide 
World”. Every student has to bring a photo, where he or she 
or their family members are seen during a trip, event outside 
Latvia. The photo must have a caption – the name and surname 
of the author, form, where and when the photo was taken.

Decorating the school using prepared materials.

Responsibilities among teachers are allocated – who 
will manage the campaign, who will invite and meet 
guests, who will be responsible for 
certificates, who will be responsible for 
the final event.

Step 2. The implementation of the Migration 

Week

 Forms 1 – 4 

  During class teacher’s lessons birds are made from 
various materials.

  During the lesson of natural sciences, social studies 
children play the charades of “Bird Migration” and work 
with the map of the world, looking for countries, to 

 How to teach about migration?
Aina Deksne, Zoja Ļaščuka, Līga Mažeika, Gunta Ozoliņa, Aija Voitiške

Each student, 

whatever his or her abilities, had the 

possibility to participate and show their 

talents – some where singing, others were 

making eco bags, participated in the 

photo competition and created birds.
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which migratory birds go.

  Lessons of natural science – “Conversations about 
birds”. Students study stuffed birds, books on birds.

  During the lessons of handicrafts and social sciences the 
students make balloon globes and paste the pictures of 
migratory birds to them. At the end of the activity – a 
movement game “Migratory and non-migratory birds” 

  Students individually participate in the photo 
competition “Me in the Wide World”.

  Classes together with their class 
teachers prepare exhibition with the 
birds they’ve made.

Forms 5 – 6

  During the class teacher’s lessons children make birds 
and discuss their migration.

  During IT classes (integrated with geography) they 
explore things that surround us in our everyday life.

  Students have to bring to school things – souvenirs that 
have been brought from other countries.

  The souvenirs are used to create and exhibition. Each 
exhibit has to have a caption: the name and surname 
of the student, the country, from where the object was 
brought.

  Students surf the Internet to find information about 
these countries.

  Home assignment: to prepare a presentation, using IT, 
about the country, from which the object was brought.

Forms 7 – 9

  During the class teacher’s lessons students make birds 
from different materials (focus upon recycled materials).

  During the lessons of Latvian language and literature 
students learn poems about home and motherland.

  During music lessons students learn a song about 
migration theme “Birds leaving”.

  During the class of social studies they search material 

about the number of inhabitants in the region, 
changes. They create “migration suitcases”. They place 
information on migration in the region on cardboard 
boxes in the shape of suitcases. Students write their ideas 
on the regional coat–of-arms why people should not 
leave Latvia or return back home.

  During geography classes they collect information about 
population changes in Latvia. Add this information to 
“migration suitcases”.

  The final event in the cycle of activities – march 
to the Council. Students place the “migration 
suitcases”, invitations to return back home and not 
leave in a special place designated by the Council.  
NOTE! The Council permission is obtained for the 
march and the campaign in accordance with the 
legislation.

  Students individually participate in the photo 
competition.

Conclusion of the campaign “Don’t Leave.  
If you have left – come back!”

Forms 11 – 12

  During the class teacher’s lessons students fold papers in 
origami technique. They write on them their reflections 
why people should stay in Latvia or leave.

   Students individually participate in the photo 
competition “Me in the Wide World”.

  Graduates, who can share their experience about what 
they’ve seen and felt while studying, working and living 
abroad, are invited to geography lessons. During the 
next lesson a quiz on the countries that the guests were 
telling about is held. Conversations at the political 
map of the world on the causes and consequences of 
migration are held.

The cycle of events 

allowed to promote the school, to open 

its doors to wider community - we invited 

neighbouring schools, interest based 

educational institutions to participate.
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  A panel discussion “Circles of political events” is held 
during politics class.

  During the psychology lesson the EDC material “Will 
Kristīne go to Ireland?” is used. Home assignment: discuss 
the psychological aspects of the choice to leave or to stay.

  During history classes the causes and consequences of 
migration are foregrounded. The students have to think 
and find the answer to the question “Is migration always 
voluntary?”

Step 3. Final event, evaluation of the work

  An exhibition of students’ photos “Me in the Wide 
World”.

  An exhibition of the birds set up.

  The final even is held in the hall – reciting of poems, 
singing, awards given to the most active 
and successful students and teachers.

Methodological recommendations

The week dedicated to the topic of migration at 
Aknīste Secondary School was held at the end of school 
year 2009/2010. May is a very suitable period for such 
activities, as students of Forms 9 and 12 take tests and 
exams. It is possible to plan efficient use of time for 
students of Forms 1 – 8 and 10 – 11. It is a possibility to 
take an unconventional view on the study work and other 
activities. Each student, whatever his or her abilities, had 
the possibility to participate and show their talents – some 
where singing, others were making eco bags, participated 
in the photo contest and created birds.

The cycle of events allowed to promote the 
school, to open its doors to wider community - we 
invited neighbouring schools, interest based educational 
institutions to participate.

Ilze Saleniece, Aija Voitiške, Līga Mažeika  
at the “road-signs” activity

We had informed the community timely about 
the EDC project “Schools – satellites for development 
education”, using the press and informing during the 
meeting of the heads of Krustpils, Aknīste, Sala, Jēkabpils 
and Viesīte educational institutions, it was comparatively 
easy to crate interest in the week of events dedicated to 
the topic of migration. We invited Asara Primary School, 
Gārsene Primary School, Aknīste Youth Centre, V. Ancītis 
Aknīste Library, Aknīste pre-school “Bitīte” to participate. 
We used our personal contacts. We explained our aims and 
activities, and the response was good.

Aknīste is a small region, therefore its Council is 
open and accessible to all. The Council was responsive and 
supported the organisation of the students’ march and the 
final events.

We had very good co-operation with the member of 
the project team – L.Prande, community representative, co-
coordinator of culture and sports work in Aknīste region. 
She regularly placed information about EDC project 
activities on a special board in the Council premises.

It is important to end any work by 

saying “Thank you”, so that each student 

would feel noticed and appreciated.
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At the beginning of the Migration Week some 
teachers were in a sceptical mood, but during the final 
assessment they all expressed satisfaction with the way the 
week had gone, especially - the last two days. Teachers and 
other staff members of the school were actively involved 
in organising the Week – I.Ķiķēna, the teacher of English, 
S. Grode, the secretary, S.Radiņa, the teacher of Latvian 
and music, S. Radiņa, the teacher of housekeeping and 
technologies, J.Krasovska, primary school teacher, I.Strika, 
D. Ieleja, E.Zariņa, elementary school teachers, also the 
class teachers were participating.

It is important to end any work by saying “Thank 
you”, so that each student would feel noticed and 
appreciated. Therefore we had prepared certificates 
of appreciation in various nominations. For example, 
gratitude for participation in the competitions “Birds in 
cross-stitch”, “Eco Bag”, photo competition “Me in the 

Wide World”, for making birds. It is important for each 
student to feel noticed and appreciated.

Some of the students’ and teachers’ insights 
about Migration Week

  “I liked making birds and pasting them on the world 
map.”

  “I liked playing games, listening to bird songs”.

  “Come back home! This was a fantastic week!”

  Teacher S.Deksne “The students were very responsive, 
were able to substantiate their ideas. It was a pleasure to 
work with them!”

  Deputy-principal in charge of education issues: “A very 
successful final week of the school year.”
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This section presents model lesson plans created in the framework of the project 
“Schools – satellites for development education”. In the elaboration of lesson plans the 
authors have used the experience and materials of other development education NGOs – 
Oxfam (UK) and Leeds DEC (UK)

  Secondary school. Global conflicts. How safe is the world that we live in?
  Secondary/ primary school. Migration in contemporary world
  Primary school. Human rights
  Primary school.  Scarcity of water resources

Please include references to the project when using the material.

Development/ global education model lesson plans
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Time – 40 min. 

Recommended age of the students – secondary school

Aims of the lesson – to create students’ understanding 
of conflicts and security in the global world and everyday 
life of people.

Resources

  Work sheet No.1 “What do you know about peace and 
conflicts in the world?” – for each participant.

  Work sheet No.2. “Conflicts and co-operation in 
international relations” – for each participant; enclosed in 
this material.

  Work sheet No. 3 “Security factors” (to be cut ) – one set 
for each group of students.

  Work sheet No. 4 “Human security” – for each 
participant; enclosed in this material.

Course of the lesson

1. Introduction

A circle is drawn on the floor. The teacher asks to 
respond to the given statements. If this statement applies 
to you, you have to step into the circle. If it does not apply 
to you, you have to stay outside.

Examples of statements:

  I have light coloured hair; I have green eyes; I am a fan 
of the “Twilight” series books; I don’t like cheese; I like 
skiing; I don’t put sugar in my coffee, etc.

  I need the support of my family; I need clean drinking 
water; I need my friends; I want to be safe, etc.

The teacher asks at which point the essence of the 
statements changed. The answer – things that everybody 
needs were enumerated during the second part of the 
activity. A question to the students – what could be the 
topic of the lesson?

2. The teacher informs that the topic of the lesson is 
security and conflicts in the world. Questions to trigger the 
discussion – why do people have conflicts? Why are states 
involved in conflicts? Has the contemporary world become 
“more peaceful” than before?

3. Students receive work sheet No.1. “What do you 

know about peace and conflicts in the world?” Individual 
tasks for the students – they fill out ten questionnaire 
questions.

4. The discussion of the answers should take the form 
of movement activity. The letters corresponding to the answer 
options – A, B, C – are placed in the corners of the room. The 
teacher reads the questions; students go and stand besides the 
letter, which corresponds to their choice. Groups discuss their 
choice and explain their arguments for choosing it to the rest 
of the class. The teacher names the correct answer and asks 
the students to comment. Questions for the final discussion: 
What were you most surprised by? What did these facts tell us 
about conflicts? What else it made you think about?

Lesson plan
Theme: Conflicts around the world
How safe is the world that we live in?
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5. Students receive work sheet No. 2 “Conflicts 

and co-operation in international relations”, they read 
and discuss examples of conflicts of needs and values. They 
write comments to some of the philosophers’ quotes given 
in the work sheet, some students read out their comments.

6. The teacher informs: thus far we have been talking 
more about conflicts and co-operation on global level. 
However, there is something personal in every conflict – 
on the level of personal feelings. Conflicts and threats 
influence lives, works and everyday life of people.

7. Students work in groups. Each group receives a set 
of nine cards - work sheet No. 3 “Security factors”, cut.
A.  food safety
B.  regular and sufficient income
C.   safe environment (water, air)
D.  politically stable environment
E.  good relationships with near relations
F.  personal (physical) safety
G.  safe housing (suburb, neighbours, property rights)
H.  accessible health care
I.  (an empty card – for the participants to fill in) 

8. The teacher invites each group to discuss and 
to arrange the cards in a five-level “diamond” form. The 
number of cards on each level should be 1-2-3-2-1-. The 
most important security factors should be placed on top, 
the importance decreases downwards. While the group 
works, the teacher makes notes of their discussions and the 
arguments they mention.

9. The groups present and comment upon a part of 
their work. For example, only the top or the bottom level; 
the card, which was the most difficult to place; the security 
factor written on the empty card, etc.

10. The teacher asks how would the placement of 
cards change, if they were arranged by people in other 
country, in another continent. 

11. Students receive work sheet No. 4 “Human 

security”, get acquainted with it, discuss.

12. Reflexions. Students complete the sentence: 

For the world to become a safe place for living …
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A conflict is a collision of powers, opinions or 

interests. Conflicts are based upon the inability of the 

involved parties to reach their aims by peaceful means. 

Conflicts arise between people or groups of people.

Classification of conflicts

1. Conflicts of needs.
For example, about access to resources, their 

allocation or re-allocation, etc.

2. Conflicts of values.
For example, about differences in religious opinions, 

ideas, etc.

Conflicts and armed manifestations of them – wars –  
have been known  in the relations of individuals and states 
since the origins of mankind. These are usually caused 
both by collisions of needs and differences in values. In 
the previous centuries numerous philosophers, statesmen 
and writers admired wars and argued that the noblest 
features of men were revealed in them, that they helped 
to overcome economic backwardness, fostered innovations 
and technical progress.

 Now – in the age of nuclear weapons, the majority 
of people have negative attitude towards war. After World 
War II the character and scale of war has also changed – the 
majority of armed conflicts are civil wars and take place 
within one state.

At the time when interrelations between states 
have become much more intense than before it is 
especially important to find peaceful conflict solution – 
through negotiations. Therefore states and international 
organisations are looking for ways of organising their 
relations in a peaceful way – through international 
agreements, activities of international organisations, 

peacekeeping forces and other solutions.

What’s your understanding of these 
statements?

  The aim of all wars is peace. (St. Augustine)

  It is not difficult to win the war, it is much more 
difficult to organise peace. (Aristotle)

  A uniform cap deforms the head. (M. Drewn)

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

_____________________________________________

Work sheet No.2
Material of the project “Schools – satellites for development education”

Conflicts and co-operation in international relations
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Human security –  “freedom from fear and freedom 
from poverty” (Kofi Anan)

Basic aspects of human security

1.  Not being under chronic threat (of permanent hunger, 
diseases, oppression, etc.)

2.  Protection against sudden and negative changes (at 
home, place of residence, job, etc.)

 Aspects of securitability

1.  Individual properties (satisfaction with life, belief in 
one’s abilities to influence conditions, self-respect, 
health, belief in God, sense of belonging)

0 10 20 30 40 50
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General economic situation
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Unemployment

Health care system

Pensions

Taxes

System of education

Crime

Housing issues

Ecological issues

Environment

Immigration

Defence, international relations

Terrorism

A survey of the European Union population in August 2010

Major causes of anxiety among the  Europeans 

(the respondent had to select two most important ones)

Data: Eurobarometer

2.  Positive close relationships
3.  Economic security (foreseeable, sufficient income, etc.)
4.  Networking ability (ability to participate positively in 

social networks – NGO, interest based education, etc.)
5.  Co-operation based trust in public institutions and 

international organisations.

Work sheet No.4.
Material of the project “Schools – satellites for development education”

Human security



Methodological material for development/global education Methodological material for development/global educationMethodological material for development/global education Methodological material for development/global education

46 Wood, growing, absorbs CO2 from the atmosphere and serves as carbon storage for hundreds of years

Time – 40 min. 

Recommended age of the students – primary/ 
secondary school

Aims of the lesson – to create students’ 
understanding of the causes and consequences of migration 
in contemporary world; to improve the skills for analysing 
information, developing arguments and substantiating 
their view.

Resources –  work sheet No.1, work sheet No.2; 
both sheets enclosed in this material.

Course of the lesson

1. The teacher asks the class suggestive questions 
about the topic. Asks the students to stand up, if their 
answer is positive. Asks some students to provide more 
detailed comments about their answer. Sample questions:

  Were you born in the place (village, city), where you 
live now?

  Were both your parents born in the same region of 
Latvia?

  Does anyone of your relatives live outside Latvia?

  Do you think that you’ll live in your old age in the same 
place where you live now?

2.  The teacher asks the students to guess, what could 
be the topic of the lesson.

3. The teacher sums up that the topic of the lesson 
is migration or the moving of people and that the aim of 
this lesson is to identify the causes and consequences of 
migration in the contemporary world.

4. The teacher asks to recall examples of migration 
discussed during history classes (the Great Migration of 
People, the Viking age, World War I and II, etc.) The 
teacher asks what were the reasons why people left the 
places where they lived in ancient times. What are the most 
frequent causes of migration in the contemporary world?

5. The teacher informs that the most widespread 
cause of migration in the contemporary world is the 
wish to improve living conditions. However, it is always 
difficult to take the decision to leave the place where you 
live. People in Latvia also have to take this kind of decision 
quite frequently.

6.  The teacher explains that in the next part of the 
lesson they’ll get acquainted with Kristīne and will help her 
to choose – to stay in Latvia or to move to Ireland. 

7. Students work in groups of two or three. Each 
group receives a set of 26 cut cards. The teacher informs 
about the task for the group work:

  sort the cards in two groups – arguments in favour of 
“STAYING” and arguments in favour of “LEAVING”;

  if it is difficult to decide about placing a card, put it aside;

Lesson plan
Theme: Migration in the contemporary world
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  arrange the arguments for “STAYING” in their order of 
importance;

  arrange the arguments for “LEAVING” in their order 
of importance;

  decide – the recommendation to Kristīne, substantiate 
this decision.

8. The groups present the results of the work to the 
rest of the class – recommendations to Kristīne and the 
arguments for them.

9. The class discusses the results of the group work. 
Questions for this discussion:

  Which were the most frequently mentioned arguments 
for “STAYING” and “LEAVING”? Why?

  Which cards were not placed in any of the lists, why?

  What information about Kristīne did students lack to 
take a substantiated decision?

  What did the students learn during this activity?

  What are the main choices (choosing between what) 
that people, who are considering to leave their country 
of residence, have to consider?

10. Students are given home assignment – to fill 
in the work sheet “Benefits and losses of migration” on 
the basis of discussions during the lesson and their own 
knowledge. 
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Work sheet No.1
Material of the project “Schools – satellites for development education”

Kristīne’s dilemma

A
Kristīne lives in a rural village. The distance from her place of 
residence to Riga is 200 km.

B
Kristīne lives in a small residential house together with her younger brothers, 
parents and granny. She has a room of her own.

C.
Kristīne’s mum is unemployed. Her father’s salary and granny’s 
pension constitute the income of the family.

D.
Kristīne believes that delicious and healthy food is available in Latvia. It is 
difficult for her to imagine her menu without black rye bread.

E.
Kristīne worked in a local shop as a shop assistant, but a year 
ago the shop was closed. Now she has no salaried job.

E.
The relationship with her family is very important for Kristīne. She often 
organises shared events for the relatives.

G.
The population of Dublin is 1.6 million.

H.
Kristīne is 20 years old.

I.
Kristīne would like to study. University study fees are high.

J.
There are people among Kristīne’s acquaintances, who went to work abroad, 
but were cheated and suffered losses.

K.
Kristīne’s cousin has been working in the capital of Ireland 
Dublin for several years.

L.
Kristīne’s friend believes that leaving Latvia is a betrayal. She invites Kristīne 
to join the local youth organisation “Be active!” 

M. 
Kristīne’s cousin, who lives in Ireland, has promised her a 
shared lodging in the house, where guest workers live.

N.
Kristīne’s friend worked in agriculture in Norway. She strained her back and 
had to return back home.

R.
The average monthly salary in Dublin is 2500 EUR.

P.
Kristīne’s neighbour is getting ready to apply to a program, which grants 
mini credits for establishing companies in the rural districts of Latvia.

T.
Kristīne has graduated from secondary school.

S.
Kristīne’s proficiency in English is not very good.

V.
Kristīne’s father believes that Latvia’s government won’t be able 
to decrease the economic recession in the state.

U.
Kristīne’s friend Andris has blue eyes.

Q.
Kristīne likes to travel, to get to know unfamiliar places and to 
meet interesting people.

Z.
Kristīne sings in the parish choir. They are rehearsing regularly, because they 
plan to participate in the Song and Dance Celebration.

X.
There are few young people of Kristīne’s age in the parish, 
especially boys.

Y.
Kristīne recently became friends with Andris. He says that he will never 
move to live outside Latvia.

What else would you like to get to know about Kristīne to help her decide?
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Work sheet No.2
Material of the project “Schools – satellites for development education”

Benefits and losses of migration

Benefits Losses

For the person, who is changing his or her place of residence (migrates)

For the country, which the people leave

For the host country
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Time –  40 minutes

Recommended age of the students –  primary school

Aims of the lesson –  to create the students’ 
understanding of human rights

Resources –

  work sheet No.1, cut – the concept of human rights

  work sheet No.2, cut – the turning points in the history 
of human rights

  work sheet No.3 – the rights of the child, for every 
pupil; enclosed in this material;

  work sheet No.4 – human right traffic lights, for every pupil; 
enclosed in this material;

Course of the lesson

1. The teacher explains to students that they will learn 
about human rights. Invites students to clarify the concept 
of human rights. Writes on the board “Human rights are 
…”. Students work in pairs or in small groups, they receive 
the cut cards with words and arrange them in the right 
sequence to answer what human rights are (the teacher has 
cut work sheet No.1, the concept of human rights).

 The correct answers for the teacher:
A.  Human rights is a totality of universal rights inherent 

to every person, which people have since their birth 
and without which people cannot live as human beings.

B.  Human rights is a set of legal provisions, which regulates 
the relationship between the state and the individual, 
it defines the standards to be met in the state’s attitude 
towards the individual.

C.  Human rights are universal rights, which are inalienable 
and have to be respected with regard to all members of 
society.

D.  Human rights is a set of legal provisions, which define 
a person’s legal status, the fundamental rights and 
freedoms of a person, as well as obligations towards the 
state, the society and other people. 

E.  Human rights are the rights that form the foundation 
for a democratic state and the rule of law.

2. After completing the tasks students read out 
their answers. The teacher comments and gives additional 
explanation. The teacher explains that human rights are 
not absolute and in some cases can be restricted.

3. The teacher explains that students will continue 
getting acquainted with the crucial events in the history of 
human rights.

  A4 sheets with dates posted on the walls - 1780 B.Ch./ 

539 B.Ch., 1215/ 1689/ 1789/1918/1946/1948

  Students split into pairs or small groups. Each pair 
receives a piece of paper with a year and explanation 
on the event (the teacher has a cut work sheet No.2 – 
turning points in the history of human rights). The task 

Lesson plan
Theme: Human rights
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is to read the information and tell in one’s own words, 
what important events with regard to human rights 
happened in the specific year, to go and stand by the 
year and provide comments.

4. The teacher explains that on the timeline the 
events stop in 1948, when the Universal Declaration of 
Human Rights was adopted, and comments that the 
Universal Declaration of Human Rights is an ideal that 
the society should strive for. Human rights have continued 
evolving also after 1948, various international documents 
have been adopted, for example, the 1959 UN Declaration 
on the Rights of the Child, the 1989 UN Convention 
on the Rights of the Child, the 1975 Convention on the 
Rights with Persons with Disabilities, etc. Latvia has also 
joined international human rights documents – on 4 May 
1990 Latvia joined 52 human rights documents (including 
the UN Universal Declaration of Human Rights), in 1998 
Section 8 “Fundamental Human Rights” was included in 
the Constitution  of Latvia (Articles 89 -116).

 5. The teacher explains that the rights of the child 
are part of human rights and that they will now continue 
working with the rights of he child. Students receive work 
sheet No. 3 – the rights of the child as defined in the UN 
Convention on the Rights of the Child adopted in 1989 
(Article 13.15,16.19 or 23). The class discusses what each 
of the rights means.

6. Students are split into groups and they draw lots, 
receiving one of the rights of the child referred to in Article 
13,15, 16, 19 or 23. Each group is given an A4 sheet of paper 
and writes the right on it. The task is – write on this sheet of 

paper 1– 2 actions that people have to do /should not do, 
so that other people could realise these rights. For example, 

  Article 13 – participate in co-management work of the 
school and submit proposals on improving school life;

  Article 15 – together with friends establish a fan group 
of a music group;

  Article 16 – do not read SMSs in someone else’s phone;

  Article 19 – organise a campaign in the school against 
exclusion among peers;

  Article 23 - to explore how well the school is adapted 
for children with movement disabilities, to collect 
recommendations and submit to school administration.

Possible alternatives: students draw what should be 
done so that people would be able to realise this right.

7. After a group has written its ideas, it passes the 
sheet to the next group, which adds to the list. It continues, 
until the sheet returns back to the original group.

8. The students explore these ideas. Each pupil 
individually fills out work sheet No. 4 “Human rights traffic-
lights”. They write in the circle Green a thing, which is easy to 
do. In the circle Yellow – something, which is rather difficult 
to do and which requires effort, lots of time, etc. In the circle 
Red –  something that is very difficult to do.

Possible alternative: students draw the actions in the 
traffic lights.

9. At the end of the lesson students discuss, what is 
easy to do, what creates difficulties. The traffic lights made 
by the students are pasted on the walls of the classroom.
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Work sheet No.3
Material of the project “Schools – satellites for development education”

The rights of the child

Article 13

The right to freedom of expression; the freedom to seek, receive and impart information and ideas of all kinds either orally, 
in writing or in print.

Article 15

The rights to freedom of association and to freedom of peaceful assembly (to unite in groups with likeminded people).

Article 16

The right not to be subject to interference with his or her privacy, family, or correspondence.

Article 19

The right to be protected from all forms of physical or mental violence, injury or abuse, neglect or negligent treatment, 
maltreatment or exploitation, including sexual abuse.

Article 23

A mentally or physically disabled child should enjoy a full and decent life, the right to special care.

UN Convention on the Rights of the Childm
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Work sheet No.4
Material of the project “Schools – satellites for development education”

Human rights traffic lights 

Red

Yellow

Green
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Time – 40 minutes

Recommended age of the students – primary school

Aims of the lesson – to create students’ understanding 
of globalisation and its consequences

Resources – work sheet No. 1, work sheet No.2, cut 
hand-outs – work sheet No.3; all sheets enclosed in this 
material.

Course of the lesson

1. The teacher invites students to carry out the 
activity “Find someone” – work sheet No.1. When the task 
is completed, the teacher asks students, what the topic of 
the lesson could be. The teacher explains that the students 
are going to learn about globalisation and its consequences.

2. The teacher invites students to read the concept of 
globalisation – work sheet No. 2 and asks to write it in their 
own words in one sentence. Some students read it out.

3. Students work in pairs. The teacher asks the 
students to think about examples of globalisation taken 
from their everyday life. Students write down 3 – 5 
examples.

4. The teacher emphasizes that globalisation is a 
process, which is happening in the world, irrespectively 
of people’s will, but people and states should understand 

these processes better, to use their opportunities. The 
teacher asks students to continue working in pairs, to 
use the examples of globalisation they have written down 
and to assess, what kind of consequences the process of 
globalisation in each case causes in the lives of people and 
states. Students can use information included in work 
sheet No. 2 – the consequences of globalisation, and 
supplement it. The teacher invites each pair to read out the 
most striking example of globalisation of their choice and 
indicate the consequences of it.

5. The teacher explains that the students will analyse 
situations and identify what are the benefits and losses 
caused by globalisation to the people mentioned in them. 
Students are given one case (work sheet No. 3) and work 
in small groups. Students analyse the situation and find 
answers to the questions:

  benefits from globalisation

  losses caused by globalisation.

6. The teacher collects students’ ideas and makes a 
common list on the board:

Benefits from globalisation Losses caused by 
globalisation

7. The teacher invites students to reflect and to 
complete the sentence “I’ll benefit from the process of 
globalisation, if I …”. Students read out their sentences.

Lesson plan
Theme: Globalisation and its consequences
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Work sheet No.1
Material of the project “Schools – satellites for development education”

Find someone

1.  Who has visited another country as a tourist

2.  Whose favourite group/ singer is from another 

country

3.  Who can name two foreign companies, which 

have their branches in Latvia

4.  Who wears clothes produced in another country

5.  Who uses the Internet at home

6.  Who likes McDonald’s food

7.  Who can name a least two athletes from other 

countries who won medals at Vancouver 

Olympic Games

8.   Who has eaten chocolate during the last two 

days

9.  Who has recently read an interesting article in 

the press about global events

10.  Who can cook the national dish of another 

country
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Work sheet No.2
Material of the project “Schools – satellites for development education”

Globalisation is a growing movement of people, goods, services and technologies in the world. It is a process, which 
interconnects individuals, groups, organisations, regions and states and increases their interdependence. The evolvement 
and spread of technologies facilitates globalisation. The globalisation processes acquired universal scale after the end of 
the Cold War.

 Consequences of globalisation

  Growth of international trade and economy

  Technological progress (information, knowledge, exchange and improvement of technologies)

  Growing role of international companies

  Growing role of international organisations (World Trade Organisation, International Monetary Fund, etc.)

  Possibility of free movement, free movement of labour

  More freedom in organising production and engaging in entrepreneurship elsewhere in the world

   change of ideas and cultures

  Growing competition

  Increasing inequality – the rich get richer, the poor – poorer

  Unbalanced regional development

  Growing role of civic society

  Fast spreading of socially adverse phenomena (crime, diseases, environmental pollution)

  Growing opportunities for everybody

 __________________________________________________________________________________________________________________________

 __________________________________________________________________________________________________________________________

  ____________________________________________________________________________________________
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1.

I work in construction. I had to leave my family and my state, so I don’t see my children growing up; they 

stayed in Latvia. But I can earn much more working abroad compared to staying in Latvia. With my earnings I can 

pay for my daughter’s studies and save money for building my own house. After some time I’ll return back home 

to my family.

A Latvian worker in Ireland

2. 

A Finnish company agreed to invest more than 1.7 million LVL in wood processing plant “Finieris” located in 

Mežmuiža region, Latvia. 600 new jobs were created. The unemployment level in Mežmuiža region is high. The workers 

at the production facility “Finieris” are not paid very high salaries, but people are happy, because they have work.

A worker at “Finieris” plant

3. 

I graduated from a secondary school in Latvia. I got a grant and currently study engineering sciences in Germany. 

I plan to stay and work in Germany for a couple of years after graduating, to get work experience. I shall definitely 

return and work in Latvia at some point; then I’ll be able to use the knowledge and experience acquired abroad. 

A Latvian student in Germany

4.

I am a doctor and I currently work in Sweden. In Latvia I graduated from P. Stradiņš University and acquired 

a doctor’s qualification. All my studies were financed by the state; I also received a student grant. I have a good job; 

I don’t think I shall return to Latvia.

A Latvian doctor in Sweden

5. 

I work in a managerial position in a clothes production company in Latvia. During the recent years our 

company earned significant profits, and I also have a very good income. Our family is well off. Recently our 

company decided to transfer some of our departments to China, because the costs are lower there, we can pay lower 

salaries, and this will ensure even larger future profits for the company

A head of a company

Work sheet No.3
Material of the project “Schools – satellites for development education”

Winners and losers
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Time –  40 minutes

Recommended age of the students –  primary school

Aims of the lesson –  to create students’ 
understanding of the scarcity of water resources and the 
need to save water

Resources –  photos 1– 6, work sheets No. 1 and No.2; 
both sheets ENCLOSED to this material.

Course of the lesson

1. The teacher informs students about the topic of the 
lesson and asks them to assess the statements about water 
and determine, if the statements are correct or incorrect. If 
the statement is correct, students vote by raising their hands. 
The teacher gives some statements about water, for example:

  The largest part of drinking water in the world is found 
in rivers and lakes. (No, in the glaciers)

  The amount of water consumed by people increases 
every day. (Yes)

  One million people of global population have no access 
to clean and safe drinking water. (No, the number is one 
billion)

  People in the economically developed countries of the 
world consume five times more water than people in the 
poor countries. (No, at least 15 times more)

2. The teacher explains that currently the amount of water 
that people spend annually for household and production needs 
is 4000km3, which is approximately 44% of water in active 
circulation. With the growing number of global population, 
water consumption increases, and the question of saving and 
managing water becomes more topical. Experts estimate that in 
the future the problem of water could turn into a serious global 
challenge, since, considering population growth trends, the 
coming 30 – 40 years could witness dramatic lack of water.

 3. The teacher explains that students will analyse 
photos showing problems that are related to water resources 
in various places of the world. Students work in pairs or 
small groups, each pair/ group analyses one of the photos 
(photos 1 – 6) and answer a couple of questions:

  What kind of problems linked to water resources are 
shown in the picture?

  How do they influence human life?

  Why did such problems arise?

  Who and how could solve these problems?

4. The teacher asks students about the status of water 
resources in Latvia. Are there any and what kind of water 
related problems are there in their place of residence?

5. The teacher explains that in Latvia people consume 
approximately 20% of usable water resources. Latvia is rich 

Lesson plan
Theme: Scarcity of water resources
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in underground and surface waters, and in the near future 
lack of drinking water does not threaten Latvia; however, 
people in Latvia are closely linked to global processes, and 
it is our responsibility to save the available water resources, 
thinking about future needs.

6. The teacher asks students to think of examples from 
their everyday life about ways they save water. Asks them to 
write these examples into the previously prepared drops of 
water, which are later posted on the walls. Students read 
these examples and discuss other possibilities for saving water. 
Information from work sheet No. 2 can be used (work sheet 2).

A man drinking water in March, 2010, following the earthquake in Haiti

Poisoned fish in the Yingtan River in China, March 2010

Women in Kenya walking to fetch water. They spend approximately five 
hours walking

A boy in India running to fetch water

Drinking water has been brought to a small suburb of Lima in Peru

Villagers draw water from a 158 years old well in China

Pictures from http://www.boston.com/bigpicture/2010/03/water.html 
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Work sheet No.1
Material of the project “Schools – satellites for development education”

My drop of water

Write in the drop of water your good deeds –   your ways of saving water!
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Work sheet No.2
Material of the project “Schools – satellites for development education”

Advice on saving water

1. When washing your car, use a bucket with water, not a hose.

2. Collect rainwater for  watering garden and for other household chores.

3. Repair a dripping tap.

4. When brushing your teeth, pour water in a glass and close the tap.

5. Use the washing machine only when you have a full load.

6. Use rainwater for watering houseplants, use water from the fish bowl, which remains after cleaning the fish bowl.

7. Wash dishes in a bowl, not under running water.

8. Wash fruit and vegetables in a bowl, then rinse under running water.

9. When buying household electric appliances or plumbing, choose equipment with economic water consumption.

10. Regulate the toilet bowl to use less water.

11. Your idea __________________________________________________________________________________
_____________________________________________________________________________________________
_____________________________________________________________________________________________

By using water considerately, you’ll be saving not only water resources of the planet, but also your family’s budget!
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Latvian and foreign experts of development education and development co-operation 
were involved in the project “Schools – satellites for development education”.  All authors of 
the materials participated in the project activities in Latvia and met the project participants. 
This section includes their articles on important development issues.

The   perspective of foreign countries is represented by experts from the United 
Kingdom, which has more than 30 years experience and expertise in the field of 
development education, as well as experts from the Czech Republic and Slovenia, countries 
similar to Latvia as to their development and with a comparatively recent history of 
development education.

Trish Sandbach and Adam Ranson from Leeds Development Education Centre, which is 
a co-operation partner in the project “Schools – satellites for development education”, were 
involved in preparing this publication.

Kristýna Hrubanová from the organisation OnEarth – society for fair trade   shares 
the Czech view. Max Zimani from Institute for Global Learning and Projects Development 
represents Slovenia.

The views of Latvia’s expert – Visvaldis Valtenbergs from the University of Applied 
Science Vidzemes Augstskola   expressed in his articles are offered alongside those of the 
foreign experts.

The views of development/ global education experts
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On the northwest coast of Australia there used to live 
a group of Australian aborigines called Yir-Yoront. The men 
of the group hunted, but women and children stayed in the 
vicinity of their settlement to look for food. Sometimes the men 
went fishing, using hollowed tree trunks as boats. Yir-Yoronts 
did not try to invent new and safer boats, because they did 
not need to go far into the ocean. One of the most important 
tools for Yir-Yoronts was the axe, which they used to make 
boats and in many other jobs. The blade of the axe was made 
of flint. A friendly neighbouring tribe, which specialised in 
making flint blades, supplied these to them. Only men could 
own an axe, and it was an exclusive symbol of an adult male 
authority.

In around 1920 missionaries came to Yir-Yoronts, 
bringing alongside the God’s word also tools, without 
which, they thought, the “natives” could not survive. A 
whole box of steel axes was among the tools. Now everybody 
in Yir-Yoront settlement could get an axe: men and women, 
the old and the young. But instead of brining happiness, 
the steel axe brought conflicts and tragedies. The technical 
innovation turned the customary social order upside down. 
Young men no longer respected the elder; women no longer 
respected the men. The relationship with the neighbouring 
tribe worsened, because no one needed flint blades any 
longer. The worldview of Yir-Yoronts collapsed; according 
to it the inheritor of the axe received also the spirit of the 
ancestors with it. Missionaries did not know that by offering 

this advanced technology to the tribe they would only foster 
its conflicts and would initiate a gradual degradation of 
the tribe.1

The Yir-Yoront example is real. It is described in the 
book by Scandinavian social anthropologist Thomas Eriksen 
“Small Places – Large Issues”, which was published in Latvian 
in 2010. Many years have passed since “the modernisation” 
of the Yir-Yoront tribe; many other development projects 
have been implemented since then. There have been projects, 
in which the good intentions of their implementers have 
brought more misery than benefit, among them.

It should be emphasised that the Yir-Yoront case 
cannot be considered as a malicious error of the project 
implementers, because the missionaries were not aiming 
for the degradation of the tribe. However, they had 
their own perception on what living a good life meant. 
Unfortunately, these perceptions turned out to be 
erroneous. The missionaries were unconsciously copying 
the model encountered in the culture of the modern 
world – to manage nature with the help of technologies as 
well as possible. Since the size of the Yir-Yoront tribe was 
regulated naturally, the tribe needed neither better boats, 
nor to catch more fish. The passion for the axes offered by 
the missionaries arose only because axes in the local culture 
were considered to be exclusive status symbols. 

1  Ēriksens, T. (20100 Mazas vietas – lieli jautājumi. Ievads 
sociālantropoloģijā. Rīga: LU Akadēmiskais apgāds, 23. lpp

Why did the Yir-Yoront development project fail?
 Dr. Visvaldis Valtenbergs

 University of Applied Sciences Vidzemes Augstskola, Latvia
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This example shows that comprehensive knowledge 
for development does not arise from knowledge about the 
external world of people – human behaviour, phenomena 
of nature and social symbols. The missionaries would 
have succeeded better, if they had delved deeper into the 
inner world of Yir-Yoronts, which comprises phenomena 
of individual internal feelings and experience, as well 
as phenomena of collective culture. Unfortunately, the 
meaning of the internal world of people is frequently 
neglected in development planning.

It is interesting that the models of education, which 
we know, also put greater emphasis upon the external, not 
the internal world of man. Consequently in the global 
development policy we know more about facilitating the 
economic growth than the growth of the consumer. We 
know more about establishing institutions than about 
what is necessary to make people trust these institutions. 
We know more about developing new technologies than 
about the socioeconomic and psychological consequences 
of their implementation.

The lack of balance in the knowledge about the 
external and internal world of people is a problem not 
only on the global, but also on the local level. We can 
create the most favourable external conditions for human 
development, but if the development of the inner world is 
lagging behind, then the noblest efforts of the creators of 
political systems, technocrats and engineers will be wasted.

Let’s take the example of fishing. If we engage only 
in charity and give people fresh fish, they will never learn 
to fish themselves and will not be able to provide for 
themselves, when our aid stops. If we teach them to fish, 
but do not create favourable conditions for sustainable 
development of fishing sector, the uncontrolled fishing will 
cause rapid decrease in fish population. After some time 
no one will be able to catch any fish. And even if we do 
everything possible – we have taught to fish, we have created 
an institutional and cultural context favourable for fishing, 
there still will be the problem to solve with the fisherman – 
alcoholic, who always returns to shore empty-handed, 

because he regularly gets drunk in his boat and falls asleep. 
It is quite possible that our fisherman suffers deeply about 
something and tries to alleviate this suffering with alcohol. 
The other fishermen have also written him off as a loser. It 
only increases his suffering. Unfortunately, with regard to 
these issues we cannot rely upon the competence of many 
development economists, as their recommendations do 
not extend to the inner world of people.

The solving of development problems requires an 
integrated approach to the acquisition, application and 
distribution of external and internal knowledge. This 
approach outlines the need for a global education, which 
would aim at integrated functioning of consciousness, 
competences, processes and systems in conformity with 
the level of collective consciousness in various groups 
and cultures.2 Firstly, it means that we no longer can 
separate the knowledge of external and internal world, 
because in real life quite frequently they must be applied 
simultaneously. Secondly, it means that our assistance 
should not be only material. A good teacher, who is skilfully 
working with topics of global development today can save 
wasted millions in the budgets of states and international 
institutions in the future. Thirdly, when working with 
topics of global education the teacher has to delve into his 
or her own inner world. If the teacher does not believe in 
what he teaches, then, perhaps, the teaching itself should be 
re-considered. Fourth, in-depth exploration of the internal 
collective world of the inhabitants of other states and 
cultures will help to avoid the so-called insipid exoticism, 
which, unfortunately, is typical of global education 
projects in formal and informal education. This insipid 
exoticism draws attention only to external attributes of the 
inhabitants of developing states and objects (for example, 
African drums), but does not provide knowledge about 
everyday life of people outside the exotic ritual or about 
the deeper meaning of specific rituals.

2  Hochachka, G. (2008) Case Studies in Integral Development: 
An Integral Research Approach. Journal of Integral Theory 
and Practice, 3(2).
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The collected experience of the project “Schools 
– satellites for development education” shows that the 
global perspective enters schools with new topics and 
attractive teaching methods, focusing upon participation. 
However, global education is more than just a story 
about distant, exotic countries and cultural differences. 
When implementing global education teachers should 
search for ways of linking problems that are topical for 
Latvia’s inhabitants – emigration, social injustice, energy 
dependence – with the context of global interrelations. 
The more we consider the essence of these problems, the 
clearer we understand that these problems cannot be solved 
without integrated interdisciplinary vision, by distancing 
ourselves from the processes happening in other states and 
regions. It was not a coincidence that such activities and 
widely used methods as “Measuring the ecological foot-
print”, green works and “Kristīne’s migration dilemma” 
reached the audiences of students and teachers alike and 
attracted their interest, as these tasks actually reveal the 
link between global education and real life.

 In this article we share our experience in facilitating 

global education processes in our practice, which, 

to our mind, is important for shaping an integrated 

view on development issues. These processes – asking 

questions, understanding of mutual interconnections, 

awareness of values and promoting abilities to act – are 

important for Latvia’s inhabitants for strengthening 

relevant competences. 

Inclusive, but diversified approach to global 
education

Our life is more often influenced by events happening 
far away from the borders of our state. Unfortunately, 
this influence is not always felt as something positive. It 
is not a secret that the global inequality between the rich 
and the poor is still increasing, and the resources of the 
Earth have been overexploited. Global education provides 
knowledge, understanding, skills and values, which allow 
effective involvement in safeguarding one’s own and others’ 
wellbeing. Qualitative changes in society are possible only 
through systemic reforms of social, political and economic 
institutions. Significant changes in people’s consciousness 
are also needed. Therefore global education should develop 
an inclusive model, allowing all societal groups to improve 
their competences and giving them an opportunity for 
self-realisation. In practice that means diversification of 
educational approach towards at least two social groups. 
The first (most extensive) group perceives the global processes 
through the perspective of its own direct experience. These 
people have a simplified view on global development issues, 
and they are focusing more on the consequences of unequal 
development – hunger, diseases, and overpopulation. These 
people are able to mobilize forces when humanitarian 
disasters occur, but they are not ready to explore issues of 
development, if these events do not affect themselves and 
people close to them. To attract the attention of this group 
informative activities are more suitable. The second (narrower) 

How to achieve closer links  
between local and global issues?

Development/global education in our experience
 Dr. Visvaldis Valtenbergs

 Lecturer at the University of Applied Sciences Vidzemes Augstskola

Baiba Udrase

 Valmiera Youth Centre “Vinda”, manager of youth club “Acis” and co-ordinator of Valmiera Youth Council
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group wishes not only to alleviate the suffering of global 
inhabitants, but also the eliminate causes of suffering. It is 
a difficult task, demanding in-depth analysis of the problem 
and in many cases – also getting personal experience. Those, 
who acquire this experience, are ready to be interested in the 
very complex development interconnections, to explain these 
to others and even evaluate the effectiveness of development 
policy measures. The representatives of the second group 
could be students of various institutions of higher education, 
researchers, people, who have travelled extensively and lived 
for long periods of time outside their own country. In this 
case the educational, not the informative approach dominates. 
We believe that the task of global education is to increase the 
proportion of this group in society. Therefore education about 
global development issues should be better co-ordinated and 
targeted at co-operation between different levels of education, 
various institutions and experts. As regards the inclusion of the 
first group, here mass media have an important role to play in 
reflecting global issues. We believe that it is important to be 
aware of people’s varying abilities to reflect on development 
issues and their diverse interests, without scorning anybody’s 
level of understanding and discernment.

Exploring causalities

An important feature, reflecting deeper considerations 
of the issues, is the wish to ask questions. Students’ skill 
to ask questions strengthens their personal link with the 
studied topics and creates a structure for further discussions 
of it. To develop this skill we use the method for asking 
questions Why? – That’s why. The students split into groups 
of three and draw the tree of primary and secondary causes. 
During the first year of the project “Schools- satellites for 
development education” schools widely used the topic of 
emigration from Latvia. This method Why? – That’s why 
serves as an excellent tool for identifying the causes of 
migration from the perspective of immigrants and the 
receiving country. We concluded the task with a discussion 
on the complex causes of migration and the possible lines 
of actions.

In the primary school it is also possible to train the 
skill of asking questions by discussing photos – students 
work in groups to prepare questions about a photo, then 
they group the questions. A discussion about the states, 
people and situations of the photos follows. The discussion 
can also be based upon things that are not seen on the photo. 
It is possible to imagine the continuation of the situation.

Look at these photos! Think about what you see and 
what you don’t see on these photos. How do these two 
photos differ? What is similar? 

Children playing in the Ijegun Egba slums on Lagos. Photo from: 
http:news.sky.com/

Photo: Kristaps Kalns, Diena, 18.02.2009

Do you know that in Latvia approximately 18% 
of families with children below the age of six live on 
the threshold of poverty? These young children are in a 
kindergarten. Are they happy? What could they parents be 
doing at this time?

Understanding correlations

Studying the origin of objects is an excellent way 
to make students and adults understand the correlations 
between local and global processes better. For example, in 
the project “Schools – satellites for development education” 
the team of Lizums Secondary School found out that 
different things at school and at home had travelled from 
30 countries; the project participants wrote: “We had 
never thought that we were so closely interrelated with the 
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rest of the world!” The research of the journey of objects 
usually leads to discussions abut the necessity to purchase 
luxury goods, about the fairness of employment for those 
involved in their production and about the environmental 
impact of the production processes. By the way, the famous 
internet video clip “The Story of Stuff”, in which the 
author of the film Annie tells about the ways commodities 
that are available in shops reach us and about the ways we 
are persuaded to buy then, discard them and buy again, 
but someone just keeps producing them, is now available 
in Latvian on the internet… Who is paying for all that? 
We recommend watching this film and discussing it with 
students. 

Fair-trade coffee imported from Ethiopia guarantees fair 
remuneration to producers and employees. 

These products are slightly more expensive than 
the others, however, by buying them everybody can have 
a positive influence about the lives of people living in 
development countries. 

Charts depicting various processes of everyday 
life over a certain period of time also facilitate the 
understanding of correlations, for example, on the way 
concrete consumption habits influence one’s own and 
other people’s lives. In Latvia a chart on the topic “Let’s buy 
locally produced vegetables” could be popular. The positive 
consequences of such behaviour would be greater support 
for local producers, consumption of fresh vegetables, 
reduced amount of carbon in atmosphere. However, 
the students should be also encouraged to think about 
the negative consequences of such actions, for example, 
limited offer of vegetables in shops, decreasing revenue for 
the producers in the Southern states, etc. Before giving the 
task, the teacher should study information about specific 

features of delivery and production of concrete vegetables, 
to be able to answer students’ questions and comment on 
the nuances of supply chains. However, students should 
not feel guilty for all the problems of the world. That’s why 
we recommend tasks that would undermine stereotypical 
assumption about “the greedy rich” and “the good poor”. 
For this purpose the mystery solving tasks could be useful, 
when students have to make up a story, using fragments 
of a text, about the parallel everyday lives of two people, 
who represent two different continents, social strata: one 
is an inhabitant of a prosperous country, the other – of 
a poor country. At the end of the story it becomes clear 
that their thoughts and actions to a certain extent influence 
the other. By “pasting” the story together, students become 
aware that the influence is not always only positive or 
negative. The teachers can also create stories of their own, 
reflecting the way the behaviour of people from developed 
states impacts human happiness.

An excellent source that can be used to create such 
stories is the portal of micro companies Kiva.org, through 
which anyone can lend a small sum of money (usually not 
exceeding 25 USD) to an enterprising person or family, 
which wants to expand its business activities. The portal 
offers people from all over the world the possibility to take 
initiative and earn means of subsistence for themselves and 
their families. The experience of lenders and recipients could 
be a source of inspiring materials for creating new stories. 

The aim of the loans portal Kiva (www.kiva.org) is to 
provide loans to people, helping them to get out of poverty 
themselves. Kiva offers interest-free loans to entrepreneurs 
from various countries via the Internet. By November 2009 
the amount of loans issued through Kiva had reached 900 
million USD. It is said that currently the greatest problem 
encountered by Kiva is that the number of people willing 
to lend is greater than the possible recipients.
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Understanding of values

Sensitive topics are often debated in the field 
of global education – measures to control population 
growth, including abortions. It is important to discuss also 
differences in religions and the possible choices for people, 
the impact of genetically modified seeds upon agriculture, 
about immigration. However, there are no easy answers in 
these topics, however, it is clear that in the future students 
will have to face them, therefore it is worth getting ready 
for it. When preparing for the discussion of values, the 
teacher should carefully consider his or her role in the 
classroom discussion. One must always remember that the 
teacher’s task is to create a safe and interesting discussion 
environment. The teacher’s role can be active, involved, 
academic or neutral. Sometimes university teachers, when 
moderating discussions, intentionally take on the role 
of “the devil’s advocate” or declare advocacy of certain 
interests. Whatever is the approach chosen by the teacher, 
in teaching topics of global development the teacher’s own 
values are decisive. The teacher cannot teach about values 
that he or she does not understand or does not support. 
Students feel, if the teacher is interested in the things that 
are taught, and that is very helpful in the study process. 

Now more and more young people obtain information 
only from the Internet sites. That is why it is important to 
offer to students to assess a website of a non-governmental 
organisation, a private company or an international 
corporation, to find answers to questions – what is the agenda, 
objectives and values of the entity that has established this site.

Empathy, sense of justice, awareness of individual 

and collective responsibility are essential global values, 

which should be strengthened among all Latvia’s 

inhabitants, who have low level of collective responsibility. 
In the 2008 – 2009 survey of Latvian Human Development 
Report 85 % of the respondents felt responsible for the 
living conditions of their family. However, only 5.4 % felt 
responsible for the inhabitants of their town or parish, and 
only 5.1% – about all inhabitants of Latvia. The authors 
of the survey had not included global inhabitants in the 
questionnaire, but it seems that the responsibility felt 
towards them would have been even lower …

Building the capacity to act

To form a better understanding of the role of global 
education in the renewal of local political culture, some 

observations are worth considering. Studies of the results 
of public opinion surveys in Latvia often reveal that 
individuals have little trust in the institutions of public 
administration. On the scale from 0 to 10 the respondents 
on average assessed ability of politicians and civil servants 
to provide for the interests of the public as 3.64. Latvia’s 
inhabitants also have low belief in their own abilities to 
influence politics. 81.7% of respondents agreed to the 
statement included in Eurobarometer survey  – “people 
like me have no say about the government’s work”. 
Comparatively the share in Russia was 77.9%, Poland – 
75.7%, Hungary – 77.5%. At the same time the number 
of inhabitants, who want the state institutions to do 
everything for them, is surprising. 90% consider that 
the state should assume the sole responsibility for solving 
economic and social problems. The authors of the Report 
on Human Development admit that the level of non-
governmental participation among Latvian inhabitants 
reflects the inability of the society in general to see the 
connections between public and private interests – namely, 
that in the long-term people would benefit from their own 
involvement and public interests. Therefore building the 
capacity to act is important not only in the global, but also 
in the local context.

This capacity building should start with the 
awareness of the consequences of one’s own actions or the 
absence of them, modelling of various scenarios can be 
helpful for this. We have used in our classes arrangements 
and ranking of methods of participation. Students are 
given cards with methods or participation, similar to ones 
found in their own lives, for solving a definite problem, 
for example, writing a joint letter to officials, inviting a 
guest lecturer to school, filming and publicising a video, 
producing information leaflets, initiating a campaign 
for collecting donations, etc. Students arrange the cards 
with various methods according to their importance for 
solving the given problem. Afterwards they explain their 
ranking. Contemporary students are interested in creative 
tasks, discussions, therefore successful learning process 
cannot be limited to reading and writing only. Students are 
much better at perceiving visual information, moreover, 
its presentation should be vivid and dynamic. Creative 
approach to studies comprises also the ability to conduct 
lessons in an interesting way, combining various study 
methods (the following methods can be singled out – group 
work, presentations, self-expression, debates, research, 
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etc.) Teachers use modern technologies more frequently – 
by using a video camera, using an interactive blackboard, 
etc. Also trips, visits to theatres, museums and churches 
are becoming widespread study methods – students 
remember things that they have seen, experienced better. 
A practical example of combining teaching methods would 
be also trips and role-plays. When going to an exhibition 
hall, a role play of tourists and guides is played out, when 
several students in succession take on the role of guides 
and tell others about the exhibits. All methods, which are 
interactive and engage students deeper, are more effective 
for dealing with global education topics.

How to manage all that?

It is often considered that the range of topics to be 
mastered at school is broad enough and that the themes 
defined in study standards limit the possibilities for taking 
up the global perspective and that teachers lack time for 
using new teaching methods. The existing study aids not 
always include global education topics in the content 
and not all teachers have the energy to create additional 
materials and think about ways of organising such activities 
in their classes. The number and length of classes cannot be 
increased without limits, however, one can start with just 
five minutes, and it is not difficult to allocate this time at 
the beginning of each class, introducing something new 
and interesting, for example, by telling about a fascinating 
global event, which is linked with the topic or subject 
of study. The amount and content of the study program 
to a large extent depends upon the teacher’s ability to 
interpret the education standards. The development 
topics of the project “Schools – satellites for development 
education” have been used in 12 various study subjects, 
most frequently - natural sciences, class master’s lessons, 
geography and social studies. Several teachers have created 
integrated classes, using skills and knowledge from various 
subjects.

In addition to teachers’ work with students during 
classes, the involvement of school administration in 
activities linked to foregrounding of local – global can 
be very useful. These can be days dedicated to a special 
topic organised at school (for example, similar to events 
organised in French schools – Day of the Third World 
Countries, etc.), which are held not just in one class, but 
also in the hall, canteen of the school and in the local 
community. A very attractive option could be drafting 

the future foreign policy for the school. In the United 
Kingdom a practice like this facilitates the influx of 
international dimension into all subjects, which develops 
a more comprehensive understanding of the local-global 
correlations, identification of mutual interconnectedness 
and dependency of various nations and continents.

Of course, going abroad in the framework of 
experience sharing projects can also serve as a good 
incentive for teachers to strengthen their understanding 
of global issues. Experience shows that the teachers and 
students, who have spent prolonged periods of time 
outside their own country and have experienced different 
cultures and environment, are more interested in global 
and development issues. Throughout ages the telling of 
stories has been a very effective method for imparting 
information, it attracts interest, and, if the story contains 
also educational information, it can be considered to be 
a teaching method. Students enjoy listening to teachers 
telling stories about their own experience. At this point 
the lesson turns into a conversation. If the students feel 
interested, the education process is much more successful.

Another possibility is inviting guest lecturers. 
Volunteer work abroad is gaining popularity in Latvia. 
By developing co-operation with organisations that send 
volunteers to developing countries, teachers could find 
guest lecturers, willing to share their experience. It is 
important in global education, as it creates also the wish to 
act, and the best way to build awareness is through getting 
to know other countries of the world and the everyday life 
of their inhabitants.

Youth in Valmiera burn candles on the International Day of Peace. Even 
though it was difficult because of rain, they managed to create a shelter 

from wind for a brief moment. This leads to the question – is it easier to 
maintain peace in the world or to light up candles in rain and wind? 
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The economic recession proved that illusory reliance 
upon consumption based model of life, greed, short-
term thinking, provincial self-isolation and stupidity 
are the greatest threats to security and wellbeing of 
people. Therefore our wish for the coming twenty years  
is to see education and experience in the field of global 
development becoming a mandatory item in the CVs of 
people applying for public offices in this state. Without 
knowing the correlation between the local and the global 
processes, we’ll repeat previous mistakes.

We are happy about the enterprise and the first 
achievements of teachers, students, parents, businessmen 
and local government employees, involved in the project 
“Schools – satellites for development education”, in 
organising lessons, awareness raising events and various 
campaigns, as these are first practical steps taken in the 
right direction.  
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The clear and growing need for development 
education/ global dimension themes to be taught well to 
prepare young people for the challenges of the present and 
future is recognised by both national governments across 
Europe and the European Commission, which is a strong 
advocate of greater development awareness among the 
peoples of the union.

Brief History of Formal Sector Development 
Education in the United Kingdom

Development Education in the UK has its roots in 
the 1960s and 70s, when Development Aid Agencies in the 
UK, such as Oxfam, began programmes aimed at increasing 
public understanding of their work. In the 1970s and 80s 
a number of Development Education Centres were set up. 
Much of the work of development educators at this time 
was done through visiting schools to give assemblies on 
global themes or running ‘one-off’ workshops for students. 
In the late eighties and nineties, teaching manuals and 
resource/ photo-packs were produced for schools on 
specific themes. Some Teacher In-service Training was 
delivered in this period and some work was also done 
with student teachers. Much of this work was aimed at 
Geography teaching, though DE materials were also used 
by teachers of RE, History and Business Studies among 
others. From the mid-late nineties there was increasing 
interest in development themes among teachers of other 
subjects. Sometimes this was sparked by an event (such 

as a disaster) or process (such as linking with a school in 
the South), sometimes by a particular theme or topic. Fair 
Trade was one topic that attracted teachers from a range 
of curriculum areas. The UK government introduced 
Citizenship into the curriculum in the 1990s and the 
Global Citizenship element of this provided another 
avenue to explore global themes. 

Since 2000, there has been a shift in emphasis, away 
from the production of resources, to supporting schools 
to deliver coherent Development Education programmes 
across the curriculum. Discussions between the Ministry 
of Education, Department for International Development 
and Development Education NGOs resulted in the 
strengthening of the different elements of the global 
dimension in the curriculum and the publication of 
guidance documents for schools. This process has been 
mirrored in other countries in Europe. In the UK, the 
government has also invested substantial funding in 
supporting North-South schools links.

Leeds Development Education Centre

Leeds DEC was set up by Oxfam in 1978 as a specialist 
Development Education agency for the Yorkshire region. 
Over the last 30 years, the centre has supported schools and 
Local Education Authorities (LEAs) in the region, actively 
contributed to the development of the national movement 
and managed as the Global Schools Award.

Development/global education  
in the United Kingdom and Europe

 Adam Ranson

Leeds Development Education Centre, the United Kingdom
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The centre is known both as a publisher of award-
winning primary and secondary DE resources, and for 
its delivery of training and consultancy to schools, LEAs 
and NGDOs (e.g. Save the Children/ UNICEF/ Global 
Schools Partnerships). Over the last 10 years, Leeds 
DEC has established a particular area of expertise around 

supporting schools to embed the global 
dimension into the curriculum.

The centre manages a number of regional, national 
and international projects and is represented as a director 
of the National DECs Consortium. 

The current situation in the United 
Kingdom and Europe

All schools in the UK are delivering elements of the 
eight global dimension concepts. However, some of these 
are much better covered than others, and within each one, 
some aspects are covered better than others. Sustainability, 
Cultural Diversity and Human Rights are relatively well-
covered, whereas Social Justice and Values education are 
sometimes limited to the RE curriculum. Interdependence 
and Conflict Resolution are generally taught in a patchy 
way. Citizenship has been part of the National Curriculum 
for over 15 years and is taught in all UK schools, but Global 
Citizenship is not always very well covered. In general, 
schools are more confident in teaching about the local than 
the global aspects of the concepts (this is particularly true 
for Conflict Resolution).

The picture is similar in many countries in Europe. 

DE is well established in the Germany, Holland, Denmark, 
Belgium and other western European countries. In the last 
10-15 years it has become more established in Southern 
Europe. Schools in Spain and Portugal, for example, 
receive support from a number of different NGDOs 
(e.g. Intermon, IMVF) who also deliver development 
cooperation programmes with countries of the South. 
Often, the old colonial links have been used to make links 
and produce case studies and other resources. Over the last 
5 or so years, new member states from the Baltic to Central, 
Eastern and South-Eastern Europe have begun to develop 
their own programmes of support for development 
education. This support has included: the development (or 
translation and adaption) of teaching materials, delivery 
of workshops to students and some Teacher In-service 
Training. There is now increasing collaboration between 
DE agencies and schools across Europe on global themes.

Approaches to Development Education have varied. 
In some countries (e.g. France) the curriculum has been so 
tightly prescribed, much Development Education work has 
been done as extra-curricular activity (schools links, study 
visits, conferences). In Belgium and France organisations 
have constructed life-size village streets or town districts, 
which classes of school children can visit. These are used as 
a stimulus to ‘experience’ what life is like for many people 
in the south. Some countries (e.g. Portugal, Slovenia) are 
in the process of reforming their curricula and have often 
consulted with DE NGOs about incorporating global 
themes. 

Issues

Educators across Europe face many of the same 
challenges. One of the main conclusions of a recent 
multi-national DE project was that there is “very little 
public awareness about the United Nations Millennium 
Development Goals in Europe” and that this is also 
reflected in the teaching population. Another study found 
that Development Education often means different things 
to different teachers as the quotes below demonstrate:

  “Awareness of and exposure to other and different 
cultures”

  “Bringing students to understand that they are citizens 
of the world”

  “Promoting and sustaining international links”

  “Global social responsibility”

… development education is a long-

term measure, the role of development 

education will increase and it will 

become increasingly linked with the 

education of the future. We have achieved 

progress, however, development 

education, like development itself, is not 

a direct and linear process.

Adam Ranson
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In addition, work in schools around Europe has shown 
that while some global themes or issues (e.g. Fair Trade) are 
popular and relatively well understood, it has been more 
difficult to challenge some deep-rooted perceptions of the 
global south (among students, but sometimes, teachers 
also). Africa, for example, is often described as a country, 
rather than a continent with 54 different sovereign states. 
Stereotypical and negative perceptions of countries of the 
South are common among many young people. These are 
often perpetuated by the media and, cross-generationally, 
in families. As a result of evaluations showing this, more 
attention is now being paid to assessing the effectiveness of 
global teaching and learning.

One solution to this has been to offer teachers 
more support in terms of DE methodologies and training 
on ‘global learning’ themes. Another is to ensure that 
Southern perspectives are incorporated into lessons and 
teaching materials. The Internet has helped teachers gain 
access to a range of different perspectives and views about 
development, but it is equally important that young people 
develop their critical capacities.

For teachers in many countries there is a tension 
between delivering national education priorities and 
including global themes in an already-packed curriculum. 
In fact, this need not be such a problem if the teacher can 
see the opportunity to use the global themes to enhance 
existing schemes of work, rather than view it as an separate 
‘add-on’. One Flemish teacher, returning from a study visit 
to Senegal, found she could now see how to include global 
themes into almost all her schemes of work in a range of 
subjects.

The fact that our world is becoming an increasingly 
interdependent unit, where the actions of a state, company 
or even an individual can have a knock-on effect for others, 
is becoming increasingly widely recognized and has been 
popularised through a variety of media. (The 2006 film 
“Babel”, by Mexican director Alejandro González Iñárritu, 
is a good example). This trend will also undoubtedly help 
teachers to deliver meaningful global learning experiences 
to their students.

A. Ranson conducts a class for the participants of the 2nd Winter School

For more information on Development Education in 
the UK and Europe, the following websites may be useful:
www.globaldimension.org.uk 
www.coolplanet.co.uk or www.oxfam.org 
www.coe.int/t/dg4/nscentre
www.deeep.org 
www.leedsdec.org.uk
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Global or Development Education has been defined 
in a number of different ways and has undergone various 
transformations since it started as Development Education in 
the 1960s. This education movement has developed its own 
content, values, principles and methodology. These have in 
turn influenced the direction of Development Education and 
its relationship with related educational fields such as Multi-
cultural, Human Rights and Peace Education (all of which are 
encompassed in good DE practice).

In the UK a range of Non-government organisations 
(NGOs) such as Oxfam and the Development Education 
Centres (DECs) have been in the forefront of developing 
Global Education. Oxfam in particular, informed by their 
experience as a Development Aid Agency, helped set up and 
supported many (DECs). There are also a range of other 
development cooperation NGOs, such as Christian Aid, 
CAFOD, Action Aid and Intermediate Technology.

Some agencies were influenced by 
leaders in the South, such as Julius Nyerere, 
President of Tanzania who said:

Defining Development or Global Education

Defining Development Education has often been 
difficult. Essentially most definitions contain ideas of the 
connectedness between human lives, an understanding of 
the factors that shape them and a sense that injustices must 
be challenged and changed.

Leeds DEC defines Development Education as 
follows:

Development Education aims to help people develop 
their understanding of the links between their own lives 
and those of other people throughout the world.

Development Education activities explore the 
economic, social, political and environmental forces that 
shape our lives, and examine the interplay between local, 
national and international issues, processes and events.

In 2000 the DEA (Development Education 
Association), the umbrella body for Development 
Education in the UK, worked with the government to 
produce a guidance document for schools on teaching 
about what was termed ‘the global dimension of the 
curriculum’. At the heart of this was a concept map, 
which has, in effect, become one of the most widely used 
definitions of DE. This map helps educators to focus on the 
different but overlapping components of global education: 
global citizenship, interdependence, social justice, conflict 

What is development/global education?  
The view of the United Kingdom 
Trish Sandbach

Leeds Development Education Centre, the United Kingdom

We believe in the 

possibility of positive changes, as 

they have happened in the past, we have good 

models to follow – they inspire us also during 

harsh times.
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resolution, sustainability, human rights, diversity, values 
and perception. One approach to using the concept map 
is to see Global Citizenship as the over-arching concept.

In the UK, the term Global Citizenship is now 
widely used interchangeably with the term Global 
Education and what follows below is a useful exploration. 
It is based on an approach promoted by Oxfam. This is 
a useful framework because it enables a balance between 
the elements while recognising the links between the 
concepts. For example, Sustainable Development has a 
social, environmental and justice element, which links to 
Human Rights, Interdependence, Conflict Resolution, 
while Diversity and Values underpin all of the concepts. It 
allows for different entry points so schools can follow the 
concept they feel most drawn to or is most relevant to their 
locality, community and children.

What is Education for Global Citizenship?

Education for Global Citizenship provides 
opportunities for children and young people to develop 
skills like critical thinking and media literacy, which enable 
them to make sense of the complex global issues in an 
informed way.

The process of globalisation has made the world 
smaller and brought many benefits but not equally to all 
people, especially in the Global South. 

Education for Global Citizenship encourages 
children and young people to explore, develop and 
express their own values and opinions, whilst listening 
to and respecting other people’s points of view. This is an 
important step towards children and young people making 
informed choices as to how they exercise their own rights 
and their responsibilities to others.

Education for Global Citizenship uses a number 
of participatory teaching and learning methodologies, 
including discussion and debate, role-play, ranking 
exercises, and communities of enquiry. These methods are 
now established as best practice in education, and are not 
unique to Education for Global Citizenship. However, 
used in conjunction with a global perspective, they will 
help young people to learn how decisions made by people 
in other parts of the world affect our lives, just as our 
decisions affect the lives of others.

The scope of Education for Global Citizenship is wider 
than a single scheme of work or subject. It is more than 
simply the international scale in Citizenship, or teaching 
about a distant locality in Geography. It is relevant to all 
areas of the curriculum, all abilities and all age ranges. Ideally 
it encompasses the whole school – for it is a perspective on 
the world shared within an institution, and is explicit not 
only in what is taught and learned in the classroom, but in 
the school’s ethos and practices. It would be apparent, for 
example, in decision-making processes, estate management, 
purchasing policies, and in relationships between pupils, 
teachers, parents and the wider community. 

T. Sandbach conducts classes for the participants of the 2nd Winter School

Education for Global Citizenship is essential in 
helping young people rise to those challenges for the 
following reasons:

  The lives of children and young people are increasingly 
shaped by what happens in other parts of the world. 
Education for Global Citizenship gives them the 
knowledge, understanding, skills and values that they 
need if they are to participate fully in ensuring their 
own, and others’ well being and to make a positive 
contribution, both locally and globally.

  Education for Global Citizenship is ‘good education’ 
because it involves children and young people fully in 
their own learning through the use of a wide range of 
active and participatory learning methods. These engage 
the learner while developing confidence, self-esteem and 
skills of critical thinking, communication, co-operation 
and conflict resolution. These are all vital ingredients 
in improving motivation, behaviour and achievement 
across the school.
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  Current use of the world’s resources is inequitable 
and unsustainable. As the gap between rich and 
poor widens, poverty continues to deny millions 
of people around the world their basic rights.

This is neither just nor sustainable. Education is a 
powerful tool for changing the world because tomorrow’s 
adults are the children and young people we are educating 
today. We as educators have responsibility towards the 
young since they are inheriting the results of our unjust 
and often selfish actions, relating to each other and the 
Earth.

Education for Global Citizenship encourages children 
and young people to care about the planet and to develop 

empathy with, and an active concern for, 
those with whom they share it.

Education for Global Citizenship enables pupils 
to develop the knowledge, skills and values needed for 
securing a just and sustainable world in which all may fulfil 
their potential.

Today, more than ever before, the global is part of 
our everyday local lives. We are linked to others on every 
continent:

  socially, through the media and telecommunications

  culturally, through movements of people

  economically, through trade

  environmentally, through sharing one planet

  politically, through international relations and systems 
of regulation

A Global Citizen can be seen as someone who:

  is aware of the wider world and has a sense of their own 
role as a world citizen

  respects and values diversity

  has an understanding of how the world works

  is outraged by social injustice

  participates in the community at a range of levels, from 
the local to the global

  is willing to act to make the world a more equitable and 
sustainable place

  takes responsibility for their actions.

We believe in the possibility of positive changes, 

as they have happened in the past, we have good 

models to follow – they inspire us also during 

harsh times.
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Global education can be seen as a relatively new 
concept in the Czech Republic, which has been developing 
actively in the country during the last decade. This has 
been happening mainly thanks to the non-governmental 
sector and has also been supported by the curricula reform. 
Actors active in the field of Global Education agreed on 
the use of the term Global Development Education (GDE) 
in the context of the Czech Republic, as it enables better 
understanding of the concept, its themes and goals.

Main actors of Global Education in the 
Czech Republic

In the Czech Republic the Ministry of Foreign Affairs 
is responsible for development policy and coordination. In 
early 2008, the Czech Development Agency was established 
(see below), under the auspices of the Ministry of Foreign 
Affairs (MFA), as a separate legal entity. 

In relation to Global Education and public awareness 
raising the Ministry of Foreign Affairs both initiated support 
for these areas and continues to lead in policy making and 
funding of Global Education in the overall context of its role 
in supporting public awareness of global interdependence. 
The ministry delegates some of its responsibility in relation 
to Global Education to the Czech Development Agency. 
The budget line for Global Education and awareness raising 
was introduced by the Ministry of Foreign Affairs in 2005 
for the first time. Along with the Ministry of Foreign Affairs 

there are various ministries that should be concerned with 
Global Education, particularly the Ministry of Education 
and the Ministry of the Environment. 

The Ministry of Education, Youth and Sport, is and 
should be a key participant in Global Education in the 
Czech Republic. As in many other countries in Europe, 
the Ministry of Foreign Affairs (through the Development 
Cooperation unit and the Czech Development Agency), 
has also played a strong role in leading Global Education 
initiatives. But it is increasingly recognised in the Czech 
Republic and further afield, that in order to bring about 
a situation where quality Global Education is available 
to all, through the Education system, then the increased 
involvement of Ministries of Education is essential.

FoRS - Czech Forum for Development Cooperation 
is the Czech national platform for Non-governmental 
Development Organisations (NGDOs). Founded in 
September 2002 with 15 organisations, the FoRS membership 
has now grown to 37 full members and 17 observer members.

These organisations cooperate and come to understandings 
on common issues and actions in areas such as development 
cooperation, humanitarian aid, and, indeed, on Global 
Education. The FoRS established a Global Education working 
group which created the definition of Global Education shown 
below, which is presented to the public, schools, teachers and 
educational institutions. It has also cooperated on preparation of 
the Global Education strategy for the Czech Republic.

Development/ global education in the Czech Republic
Kristýna Hrubanová

OnEarth – Society for Fair Trade, the Czech Republic
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Global Education is defined as a life-long learning 
process which:

  facilitates understanding of the interconnectedness between 
our lives and lives of people from all over the world

  facilitates understanding of economical, social, political, 
environmental and cultural processes, which influence 
lives of all people

  develops skills, which enable people to solve problems 
actively

  supports values and attitudes, which enable people to 
take part in problem solving on local, regional, national 
and global level

  leads to accepting responsibility for creating a world 
where all people have the opportunity to live a dignified 
life according to their ower notion of it

K.Hrubanova conducts an activity during the project evaluation seminar.

Curricula reform

The curricula reform, started by the Education Act 
of January 2005, have led to a swift decentralisation of the 
education system, with responsibility for curriculum and 
professional development becoming greatly devolved to the 
regions and to schools. These changes provide both a strong 
challenge and great opportunities for Global Education. 

The reform introduced National Framework 
Curriculum including cross-curricula themes, which include 
themes of Global education as well. Cross-curricula themes 
are a mandatory part of basic education and it is the school’s 
responsibility to gradually offer pupils all thematic areas 
contained in the individual cross-curricular themes. Their 
extent and manner of implementation is governed by the 
School Educational Program, which every school creates 
individually. Cross-curricular themes may be included as an 

integrated part of the educational content in various subjects, 
but they can also be introduced as individual subjects, 
projects, seminars, courses, etc. This provides more space 
for the schools and teachers to decide in what ways they 
will include global themes into the curriculum, yet it leaves 
schools with much more responsibility at the same time. 
The inclusion of global themes on cross-curricular level  – 
in different subjects – seems to be the most challenging 
one, as it needs a very systematic approach, planning and 
cooperation among teachers. However, this is believed to be 
the most effective way we should be aiming at. 

The following cross-curricular themes have been 

defined for basic education:

  Personal and social education

  Democratic citizenship 
  Thinking within European and global contexts

  Multicultural education

  Environmental education

  Media education

Non-governmental Development 
Organisations

Non-governmental Development Organisations 
(NGDOs) recognised the needs for curriculum 
development, further teacher education and the production 
of educational resource material, to support the integration 
of a global and development perspective at this time of 
curriculum reform and school change. Therefore, most of 
the NGDOs active in Global Education focus on teacher 
training, publication of thematic and methodological 
materials and also programs for students, which are done 
in schools directly with the students. Resource centres 
providing materials available for teachers, students and 
interested public are also being established and run by 
NGDOs. Those resource centres provide materials in the 
Czech language, as well as English and other languages. 

The most important actors in the Czech Republic: 
People in Need (www.varianty.cz), NaZemi – společnost 
pro fair trade (www.fairtrade.cz), ADRA (www.adra.cz), 
ARPOK (www.arpok.cz), Multikulturní centrum Praha 
(www.mkc.cz). 

Sources:

  Global Education in the Czech Republic. GENE – Global 
Education Network Europe. 2008.

  www.fors.cz
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The most important actors in the Slovenian global learning 
(GL) scene are Non-Government Organizations (NGOs) and 
educational institutions. At least 20 NGOs have reportedly been 
implementing GL projects that are self-funded, funded locally 
or via international sources. The National Education Institute is 
responsible for the curricula, which are open enough to allow for 
the implementation of GL in schools. A number of educational 
institutions have undertaken GL projects, though there are 
no proper mechanisms in place to systematically measure the 
impact of these projects. The Ministry of Foreign Affairs has 
been funding GL projects, however, the call earmarked for GL 
projects in 2010 has been discontinued in 2011.

Ministries - Foreign 
A�airs, Education

Educational Institutions

National
Education
Institute

Non
Government

Organizations

Global Learning Timeline

In 2007, guidelines for Education for Sustainable 
Development (SD) were developed by the Ministry of 
Education. SD was defined as the focal point of education in 
Slovenia. The guidelines define basic SD principles and methods 
of incorporating it into the school environment. However, 
there is no strategy in place to guarantee this incorporation. 
Neither was a cost analysis put in place or human resources 
allocated for the task. Slovenian NGOs have been lobbying for 
the development of a National Strategy on GL and for their 
inclusion in the development and application of the Strategy.

In 2008, the Slovenian Parliament passed a Resolution 
on International Development Corporation till 2015. With 
this resolution, GL was defined as a form of International 
Development Corporation. The Ministry of Foreign Affairs 
was designated the task of coordinating all GL actors.

The Slovenian NGDO platform for development 
cooperation and humanitarian aid, SLOGA, in cooperation 
with CONCORD, the Ministry of Foreign Affairs 
and the European Commission organized a conference 
“Intercultural Dialogue in Development Education, the way 
towards the implementation of the European Consensus 
on Development – the contribution of development 
education and awareness raising” in Ljubljana, Slovenia in 
June 2008. The aims of the conference were to (1) facilitate 
the elaboration of national DE strategies, on the basis of 
the DE consensus, (2) facilitate the implementation of 

Development/global education in Slovenia
Max Zimani  

Institute for Global Learning and Projects Development, Slovenia
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existing DE strategies, on a national and European level, (3) 
evaluate European development education programs from 
the Southern perspective, (4) strengthen the links between 
DE actors and research on Development Education and 
intercultural dialogue in Europe, (5) facilitate the use of 
Campaigning in Development Education and intercultural 
dialogue.

Max Zimani conducts a class for the participants  
of the 2nd Winter School

Global Learning Financing

Public funding of GL activities in Slovenia is scanty. 
The most important funder is the European Commission 
(EC). The Ministry of Foreign Affairs put out a call for 
proposals of EUR 100000 in 2010 to co-fund EC GL 

projects. The same ministry also through a separate call 
of EUR 40000 funded Slovenian GL projects. However, 
no DE funding was made available in 2011 through 
the same call. There are no private funds that focus on 
supporting GL in Slovenia. A number of projects and 
initiatives are implemented on a voluntary basis, without 
public funding. 

Global Learning Issues

GL is considered to be something extra, unnecessary 
and less important than other contents in formal education. 
GL activities are implemented as extracurricular. The 
time dedicated to GL activities at schools is hence much 
dependent on the openness of individual schools to the 
ideas of GL.

The global dimension is missing in the educational 
process; GL is not considered to be an educational 
methodology. This frivolous and non-integrated approach 
to GL makes it impossible to achieve the main objective of 
GL – the nurturing of global citizens. This objective can 
never be achieved through ad hoc activities.

Importantly, activities of NGOs in GL are not 
transparent. It is not clear, which organizations are working 
on which activities, and even less clear what the impact of 
the activities is.
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One of the project “Schools – satellites for development education” activities was a 
study of the understanding of development/ global education issues. The objective of the 
study was to obtain data that would allow to assess and analyse the project participants’ 
understanding of global development issues, evaluate the changes in the knowledge and 
awareness in the course of the project, and to gain a general insight on the awareness, 
attitude, understanding and knowledge on development issues.  The project participants 
(representatives of all nine project teams), representatives of project schools and 
communities participated in the study.

A study of the understanding  
of development/global education issues
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One of the activities within the framework of the 
project “Schools as satellites in development education” 
was the Study on awareness and understanding of 

development or global education. The study consisted 
of 3 surveys – one conducted in the beginning, the other 
in the middle of the project and the final one –  after 
completion of the project activities. 

The objective of the study requires obtaining 
information that would allow to assess and analyze 
awareness of development education issues among 
participants of the project “Schools as satellites in 
development education”, to assess changes in their 
knowledge, awareness and understanding during the 
project, and generally to develop an overview of public 
awareness, attitude, understanding and knowledge about 
development issues. 

The study involved both project participants 
(representatives of 9 project school teams) and other 
representatives of project schools and local communities.

Method of the Study

The methodology of the Study was the collection 
and analysis of quantitative data that was summarized 
from Questionnaires filled out  by individuals. 
Questionnaires were distributed to the direct project 
audience – 81 persons from 9 project school teams and 
indirect project audience (up to 250 people) – other 

representatives of project schools and local communities 
involved in formal and informal education activities.

Stages of the Study

The first survey was conducted before familiarizing 
project participants with the topic of development, 
i.e., in March 2010 during the DE Winter School 1. It 
reveals the opinion of respondents, for instance, on the 
importance of awareness about issues of international 
development, on the influence of personal activities upon 
general worldwide processes, attitude to globalization 
and on  the need to teach global processes in school.

The second survey was conducted in October 
2010. The specific aim of this survey was to assess the 
change among the target groups, and to compare them 
with the data of the survey conducted in March, 2010. 
Consequently, change in general knowledge, as well as 
opinions were measured among the direct and indirect 
target groups (pupils and teachers) and within the total 
sample population.

The third survey was conducted in May 2011. The 
aim of this survey was to assess the change in knowledge 
and understanding of development education among the 
target groups, to compare the new data with the data 
from two previous surveys and to gather information and 
an to form an overview about new aspects of development 
education. 

Study on awareness and understanding  
of development or global education
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Tasks of the survey:

  to ascertain the importance that the target groups 
assign to being aware and informed about international 
development issues and to assess their arguments 
(tangible/intangible);

  to determine the level of awareness of target group 
representatives about development or global education;

  to ascertain understanding of development or global 
education definition by target group representatives;

  to assess self-evaluation among target group 
representatives about the awareness of different aspects 
of development education;

  to identify the opinion of target group on the level of 
impact of each personal actions on overall worldwide 
processes;

  to identify the attitude of target groups towards 
globalization;

  to identify the interest of target groups towards events at 
their domicile, region, state, Europe and world in general;

  to identify, whether students would like to learn about 
worldwide processes in school, and what exactly;

  to identify teachers’ opinion on what exactly students 
should learn more about worldwide processes;

  to identify teachers opinion  on how issues of 
development or global education could be integrated 
in school (as a separate subject or included in other 
subjects) and from what grade students could start 
education about worldwide processes;

  to identify the share of subject standard presently 
devoted to development or global education issues;

  to weight the importance of various values among the 
target group representatives;

  to identify sustainability driven everyday activities 
among the target groups;

  to indetify the sources of information about the events 
in the world;

  where possible, assess and identify change in the above 
mentioned issues, comapring  March, October and 
May  surveys.

Results of the Survey

All three survey reports give an overview of 
particular aspects of awareness, knowledge and 
understanding of development/global education among 
the project participants and their school and community 
members. The comparative study of all three reports 
provides information about the change in project 
target audiences’ attitudes, awareness, knowledge and 
understanding about the theme of the project over 
the period of 2 years. This also allows measuring the 
impact and effectiveness of project activities and their 
implementation; and in overall is an interesting study on 
the current situation in the field of development/global 
education in Latvia.

The following questions and aspects from all three 
surveys were selected for this publication:

  Awareness of development/global education and the 
understanding of the concept of development/global 
education;

  Necessity and importance to integrate global issues 
and information about worldwide processes in the 
education;

  Assessment of particular attitudes (attitudes towards 
globalization);

  Opinion on influence of personal actions on worldwide 
process in general.
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Comments on Chart No 1

  The results of the last Survey (May 2011) show that 
in total 69% respondents marked that they had heard 
something about development or global education, 
and were well informed. One third (27% respondents) 
marked that they were “rather uninformed”: they had 
heard such a definition but did not know anything 
more. Four percent (4%) had marked that they had 
never heard anything about it;

  Comparing the data of last survey with the previous 
surveys, we can see changes in self-evaluation: the 
number of those who consider themselves to be very 
well informed has grown by 23% (in March 2010 – 
4%, October – 22%, in May 2011 – already 27%), at 
the same time by 16% (from 43% to 27%) the share  

of  those , whose previous answer was “I have heard 
about it but don’t know much more”, decreased;

  Comparing the data from the first two surveys (March 
2010, October 2010), we can see pronounced increase 
of direct target group respondents, who consider 
themselves to be “very well informed” (from 1% up 
to 66%). The data show that the change has occurred 
within the group, which in March marked the answer 
that they “ have heard such definition but  don’t know 
anything more”;

  In total the data show that there has been increase in 
awareness and information level about development 
or global education issues. Besides general growth in 
awareness, it can be seen in direct and indirect target 
groups of teachers.

Awareness of development or global education (Chart No 1)
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Comments on Chart No 2

  In this survey, respondents were asked to write their 
own answers on what, in their opinion, development or 
global education is. In the last Survey (May 2011) 31% 
respondents could not give a precise answer, which is by 
10% less than in 2010 surveys, thus, signifying that the 
level of information has considerably grown;

  In the last Survey (May 2011) most frequent answers 
were the following: “on world’s development” (13%), 
“broadening of world-view” (10%), “understanding 
global processes” (6%), “sustainable approach to life” 
(5%). Various other responses were noted by less than 
5% respondents;

  In the 2nd  survey (October 2010) respondents within 
the direct target group  more rarely marked that they 

did not know anything about development or global 
education (15%), while among the indirect target 
group those were 38%. Representatives of direct target 
group more frequently mentioned such answers as 
“globalization impact on everyone’s life (30% against 
16%), understanding global processes (16% against 
2%), broadenig of world-view (13% against 2%), 
world’s development (13% against 7%). Representatives 
of indirect target group more frequently mentioned such 
answers as opportunities to study in other countries 
(13% against 3%), equal education standards worldwide 
(45% against 1%). Those data show that within the 
direct target group the level of understanding and 
information on development or global education, its 
meaning and content, is higher.

Awareness and understanding of the concept of development/global education (Chart No 2)

In your opinion, what is development or global education? (%) – TOP10 answers
Comparsion: 2010 March VS 2010 October VS 2011
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Necessity to increase the scope of education 
in schools about worldwide processes

Would you like to learn more about 
worldwide processes at school (%)

Basis: all respondents – students, n=162
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Comments:

  The majority of pupils aseessed that they would like to 
learn more about the worldwide processes at the school – 
51% chose the answer “Rather want” and 28% chose the 
answer “Surely want” (Chart No 3);

  The majority of teachers also assessed that it was necessary 
to teach the worldwide processes at the school and that 
pupils should to learn and get information about global 

issues – 41% chose the answer “Rather should” and 33% 
chose the answer “Surely should” (Chart No 4);

  The comparison of  the answers of students and teachers reveals 
differences in the topics chosen by each group – students have 
marked that they would like to learn more about the cultures 
of other countries, traditions and to get concrete information 
on particular issues; techers have marked that they thought  it 
was necessary to learn about environment and climate issues, 
human rights and sustainable development;

  There was also a question to teachers about how 
issues of development or global education could be 
integrated in school (as a separate subject or included 
in other subjects). 8% of teachers chose the answer that 
development/global education should be a separate 
subject, but the absolute majority – 84% of teachers 
chose the answer that development/global education 
should be integrated in different subjects;

By your opinion, when it’s better 
to start educating children and young people 

about worldwide processes? (%)

Basis: all respondents, n=298
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  Teachers were asked to assess when was the best time to 
start teaching children and students about the proccesses 
in the world. Comparatively largest part 42% considered 
that it should be started already in nursery school while 
38% considered that it should be done in primary school 
while 11% - in secodnary school (Chart No 5);

  There are significant changes between the direct and indirect 
target groups: 73% of direct target group consider that it 
should be done in nursery school, while 46% of indirect 

target group consider it should be done in primary school. 

Opinion of students (Chart No 3)

Opinion of teachers (Chart No 4)

Chart No 5
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Assessment of globalization
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Comments (Chart No 6):

  Majority of respondents assess globalization positively – 
the results of the last survey (May 2011) show that 68% 
assess it rather positively, but 4% very positively. At 

the same time there is comparatively large number of 
negative assessments: 23% value globalization negatively, 
but 3% even very negatively; 
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  The survey required respondents to explain the 
reasons why they had assessed globalization positively 
or negatively. Those who had assessed globalization 
negatively (Chart no 7) mentioned that it endangered 
identity of the small nations (13%), endangered 
existence of small nations (8%), there was no security 
in the world and there was lots of danger (8%), the 
world’s resources were becoming scarce (6%), many 
social problems appeared (6%), people wanted to 
profit (6%);

  Those, who assessed globalization positively (Chart 
No 8), hamentioned that it provided better level of 
information (13%), provided lots of opportunities 
(28%), and fostered global cooperation (20%), as well 
as fostered the world’s development (7%).

Opinion on influence of personal actions on 
worldwide process in general (Chart No 9)

Comments (Chart No 9):

  More than half (56%) respondents consider that their 
actions do not influence the world in general, 20% 

consider that their actions do not influence processes 
in the world at all, 36% consider that their actions do 
not have significant impact. Only 12% consider that 
their actions to a large extent influence processes in 
the world, but 28% consider that their actions have 
some influence;

  There is a significant difference between the answers 
given by direct target group and by the indirect 
target group. The data of the last survey show that 
60% of direct target audience think that their 
personal actions have a great and material influence 
on the worldwide processes; and only a half - 33% 
of indirect target audience think that their personal 
actions have a great and material influence on the 
worldwide processes;

  Respondents were asked to assess what kind of 
their actions had influence on the world. The most 
frequently mentioned answers were resource saving 
(25%), environmental consciousness (15%), sorting  
of waste (12%), attitude, views and behavior (10%), 
informing the young generation, education (8%).

Chart No 9



Methodological material for development/global education Methodological material for development/global education

88 The production of wooden products has low amount of  CO2 emissions

  Within the Study there was also an opportuninty to 
make an assessment of the opinion of all inhabitants 
of Latvia about the influence of their personal actions 
on the worlwide processes (Chart No 10). These data 
are from March 2010. In overall the general opinion 
of inhabitants of Latvia is much more negative than 
the opinion of the target groups of the project. 
Absolute majority (83%) of inhabitants of Latvia 
think that their personal actions have no or have 
immaterial influence on worldwide processes.

What’s your opinion, how your personal actions in�uence 
the worldwide processes in general? (%)

Base: all respondents – ingabitants of Latvia, n=1002
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1

Has a great 
infuence

4

Average indicator – 
1.8 points by four 

points scale

Chart No 10
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Education Development Centre

Education Development Centre was established with the aim to contribute to the development 

of educated, democratic society, promoting the professional capacity, competitiveness, 

co-operation of individuals and organisations and their civic involvement in the changing 

contemporary world.

Education Development Centre 

• licensed professional continuous education programmes for teachers;

• seminars to diverse target audiences, development of study programmes and materials;

• moderation of conferences and working groups;

• organising seminars and conferences;

• advice  on project management, strategic planning, development of the image of an organisation,

• process management.

“GLEN Latvia” 

“GLEN Latvia” is a politically independent development education organisation, its 

main purpose is to raise awareness about development issues in Latvia and abroad, at 

the same time encouraging each individual to think broader, to see himself or herself as 

part of the world and to participate responsibly in building it.

To encourage people to think broader and  in terms of interconnectedness, “Glen 

Latvia” organises education events about intercultural consciousness and mentality, 

o�ers photo stories about experiences in various countries of the world and engages in 

other activities.

Leeds Development Education Centre

Leeds Development Education Centre (Leeds DEC) is an organisation, which is active 

globally sustainable development.

Leeds DEC was founded in 1978 by organisation Oxfam, and Leeds EDC continues 

cooperation with Oxfam, for example, by using materials prepared by this organisation in 

its activities for teachers and young people.

schools, as well as in integrating global dimension in school study programmes and drafting 

conducted numerous classes in various development or global education conferences and 

seminars in the United Kingdom and abroad.

Contact person: Iveta Vērse,
Director of EDC

Dzirnavu iela 34a-8
Riga, LV 1010, Latvia

Phone: 00 371 67503730
Fax: 00 371 67503729
E-mail: iac@latnet.lv

www.iac.edu.lv

Contact person: Jānis Ķirpītis,
“GLEN Latvia” chairperson of the board

Phone: 00 371 26670904
E-mail: glen@glen.lv

Twitter: @GLEN_Latvija
www.glen.lv

Contact person: Adam Ranson,
project co-ordinator

Phone: 0113 380 5655
Fax: 0113 380 5656

E-mail: infor@leedsdec.org.uk
www.leedsdec.org.uk


